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 تقديم

دأبت ابزنعٔ٘ الأزدىٔ٘ للعلْو التربْٓ٘ علٙ عكد مؤتمسٍا العلنٕ الدّلٕ 
الطيْٖ، لمياقػ٘ أٍه الكضآا الطاخي٘ التي تْادُ التعلٔه بمطتُْٓٔ: العاو ّالعالٕ، 
بػٔ٘ تكدٓه مجنْع٘ مً السؤٚ ّالأفهاز، لعلَا تطَه في تطْٓس التعلٔه، ّبذطين 

٘ الهاشمٔ٘ بخاص٘، ّفي الْطً العسبٕ بعام٘. ّلَما ناىت مخسداتُ، في المنله٘ الازدىٔ
الطٔاض٘ المتبع٘ في ٍرِ المؤتمسات تكْو علٙ التياّب بين مطتْٕٓ التعلٔه: العاو 
ّالعالٕ، مً دَ٘، ّعلٙ الترنٔص علٙ قضٔ٘ تسبْٓ٘ ّاحدٗ بعٔيَا مً دَ٘ أخسٚ، 

 :ISSNصئف الدّلٕ:)مؤتمس علنٕ محهه، زقه التفكد أزتأٓيا في المؤتمس الطادع 

تطْٓس التعلٔه في ، مياقػ٘ إحدٚ أٍه قضآا التعلٔه العسبٕ، ٍّٕ: )( 2617-5142
 الْطً العسبٕ في ظل التحدٓات المعاصسٗ(.

إىيا، في ابزنعٔ٘ الأزدىٔ٘ للعلْو التربْٓ٘، ىسفع لْاٛ إعادٗ الألل للعنلٔ٘ 
بدٌّ تعلٔه، ّتعلٔه عالٕ  التعلٔنٔ٘، ّدعلَا أّلى أّلْٓات المجتنعات العسبٔ٘. إذ

ابزْدٗ، لً تتػير أحْاليا التي لا يخفٙ بؤضَا علٙ أحد، ّعلٙ الصُعد ناف٘. ّإذا 
ناىت اليذاحات التي حككتَا بعض الدّل العسبٔ٘ في مجال التْضع الهنٕ في 

 التعلٔه، فإٌ جمٔع ٍرِ الدّل بلا اضتجياٛ تعاىٕ مً ضعف دْدٗ ٍرا التعلٔه.

مدافي ابسكٔك٘ إٌ قليا أٌ الطْاد الأععه مً أبياٛ الدّل لا علٙ إىيا قد  
العسبٔ٘، حهاماً ّغعْباً، ّقادٗ ّصياع قساز، ّباحجين ّأناديمٔين ّإدازٓين ّأعضاٛ 
ٍٔٝات التدزٓظ، ّغيرٍه، أصبحْا علٙ ّعٕ تاو بما آلت إلُٔ أّضاع التعلٔه مً 

عاو التربْٖ ضعف ّتدٍْز، ّخصْصا حين ُٓكازٌ الْاحد ميَه مدخلات الي
العسبٕ ّعنلٔاتُ ّمخسداتُ، بتلو المْدْدٗ في دّل العالم المتكدو، بل إٌ زاسمٕ 
الطٔاضات التعلٔنٔ٘، ّأصحاب الكساز التربْٖ، باتْا علٙ دزآ٘ بيتاٜر الدزاضات 
المعنك٘ التي غخصت الْاقع التعلٔنٕ بإيجابٔاتُ ّضلبٔاتُ، ّبرطت مسحل٘ 

ّالترنٔب ّاضتيباط ابسلْل، ّّضع اضتراتٔذٔات التػخٔص، إلى مسحل٘ التحلٔل 
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 عنل مطتكبلٔ٘.

بذدٓداً، فإٌ   Schoolingّإذا ما ّدَيا عدض٘ مجَسىا المهبرٗ مذْ التعلٔه العاو
الدزاضات الدّلٔ٘ التي اضتَدفت مكازى٘ أداٛ الطلب٘ في الدّل المختلف٘ في مباحح 

زت ىتاٜذَا إلى تْاضع ، قد أغا(TIMSS, PISA)السٓاضٔات ّالعلْو ّالكساٛٗ 
ضسب مطتْٓات طلب٘ البلداٌ العسبٔ٘، قٔاضا بيعساَٜه مً الدّل الأخسٚ. لكد 

 Program forبسىامر التكٔٔه الدّلٕ لأداٛ الطلب٘إعصاز ىتاٜر اختبازات 

International Student Assessment (PISA)  العالم بأننلُ، بعد تطبٔكُ  9102عاو
حْل العالم. لهً العالم العسبٕ ناٌ الأغد ضسزاً علٙ أنجس مً ملٌْٔ طالب 

ّامتعاضاً ّضخطاً علٙ تلو اليتاٜر التي تػير إلى الهآّ٘ التي ٓكع فَٔا اليعاو 
التعلٔنٕ في عالميا. لكد حلّ طلب٘ خمظ دّل عسبٔ٘؛ ٍّٕ: لبياٌ ّالأزدٌ ّالمػسب 

مً سغه العلٙ ّ .دّل٘ مػازن٘ 92ّقطس ّالطعْدٓ٘ في الجلح الأضفل مً بين 
إلا أٌ دّلًا خلٔذٔ٘  غٔاب نجير مً الدّل العسبٔ٘ عً المػازن٘ في ٍرا الاختباز،

مجل الإمازات ّالطعْدٓ٘ ّقطس لم تهً ىتاٜذَا تعبّس عً حذه العنل المبرّل في 
تطْٓس الميعْم٘ التعلٔنٔ٘ ّالتي ُٓصسف علَٔا ملٔازات الدّلازات بَدف بذطين 

 .ىْاتر التعله
ّمً ما ضبل، فإٌ مجتنعيا العسبٕ ُٓعاىٕ مػهل٘ تعلٔنٔ٘ نبيرٗ.  ّتأضٔطاً علٙ

ٍيا، فكد نَجُست في الآّى٘ الأخيرٗ الأصْات التي تيادٖ بضسّزٗ الالتفات إلى ٍرا 
، ّمعاّدٗ الترنٔص علٙ نل مً مدخلاتُ ّعنلٔاتُ، بُػٔ٘ ضبط دْدٗ َهالكطاع الم

لمدزضٕ العسبٕ قد أثّس ضلبًا مخسداتُ. ّغني عً الكْل أٌ ٍػاغ٘ ىعاو التعلٔه ا
علٙ قطاع التعلٔه العالٕ في الْطً العسبٕ، فأضحٙ ٍْ الآخس ٍٔانل تعاىٕ مً 

 ضعف غدٓد.
  ّفي ٍرا الإطاز ٓأتٕ تيعٔه ابزنعٔ٘ الأزدىٔ٘ للعلْو التربْٓ٘ ّبالتعاٌّ مع

)زؤٚ دامع٘ الطفٔل٘ التكئ٘ لمؤتمسٍا العلنٕ الدّلٕ الطيْٖ الطادع بذت غعاز: 
ّأفهاز لكضآا ضاخي٘ في تطْٓس التعلٔه: ابداٍات معاصسٗ لتطْٓس التعلٔه في الْطً 

ٍِنَهُ المفهسًٓ ّالباحجين العسبٕ في ظل التحدٓات المعاصسٗ( ، بَدف غحر 
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ّالأناديمٔين ّالتربْٓين، لتكدٓه خلاص٘ أفهازٍه ّزؤاٍه حٔال ٍرِ الكضٔ٘ 
ْع٘ مً السؤٚ ّالأفهاز ّالمكترحات ؛ بػٔ٘ تكدٓه مجنَنّ٘المجتنعٔ٘ الم التربْٓ٘

، ّتصحٔح مطازاتُ، ّتْدَُٔ مذْ الابداٍات َهلتحطين أداٛات ٍرا الكطاع الم
 الطلٔن٘، ّالازتكاٛ بُ في ذات الْقت مذْ مصاف الأىعن٘ التعلٔنٔ٘ العالمٔ٘ المتنٔصٗ.

( ضبع٘ 79لكد ادتاشت عنلٔ٘ تكٔٔه البحْخ التي تطلنتَا إدازٗ المؤتمس )
 تٕ:ضبع٘ محاّز، ّعلٙ اليحْ الآبحجاً، تْشعت علٙ  ينعّازب

 زؤٚ ّأفهاز في الادازٗ التربْٓ٘. 
 زؤٚ ّأفهاز في الاغساف التربْٖ. 
 زؤٚ ّأفهاز في التعله السقنٕ. 
 زؤٚ ّأفهاز في التعلٔه الالهترّىٕ. 
 زؤٚ ّأفهاز في التعلٔه المدزضٕ. 
 زؤٚ ّأفهاز في الازغاد اليفطٕ. 
 ٔه العالٕ.زؤٚ ّأفهاز في التعل 

خمط٘ مً  تاباضتهعندت إدازٗ المؤتمس إلى ّفضلًا عً ٍرِ البحْخ، فكد 
 الاناديمٔين ّالباحجين المتنٔصًٓ، ٍّه:

 ، زٜٔظ الْشزاٛ الازدىٕ الأضبل.دّل٘ الدنتْز عدىاٌ بدزاٌ .

 ، زٜٔظ زابط٘ التربْٓين العسب.الأضتاذ الدنتْز ماٍس اسماعٔل صبرٖ .

، عنٔد نلٔ٘ الدزاضات التربْٓ٘ العلٔا الأضبل ال٘الاضتاذ الدنتْزٗ ضَير حْ .
 بجامع٘ الكاٍسٗ.

، مؤضظ مجنْع٘ مدازع ّنلٔات طٔب٘، الاضتاذ الدنتْز صدّٓل عفٔفٕ .
 ّزٜٔظ مجلظ أمياٛ دامع٘ مسٓت.

، مدٓس عاو المعَد الْطني للتدزٓب، ّشازٗ التربٔ٘ الدنتْزٗ صْفٔا السيماّٖ .
 ّالتعلٔه الفلططٔئ٘.

بين ٓدٖ الكازئ الهسٓه ٍرِ البحْخ ّالدزاضات التي مذطبَا  ّإىيا اذ ىضع
متنٔصٗ في ميَذٔاتَا، ّعنٔك٘ في طسّحاتَا، ّمفٔدٗ في ىتاٜذَا ّتْصٔاتَا، ليأمل 
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اٌ تؤضظ بسْاز ّطني عبر ىدّات ّمؤتمسات قادم٘، تياقؼ نل محْز مً ٍرِ 
لات التي تفت في المحاّز علٙ حدِ، بػٔ٘ الْصْل الى حلْل ىادع٘ للكضآا ّالمػه

عضد اليعاو التربْٖ العسبٕ، ّتؤزم صاىعٕ الطٔاضات التربْٓ٘ ّزدال الطٔاض٘ 
 ّالاقتصاد ّالعلْو الادتناعٔ٘ ّالباحجين ّالمَتنين.

 ّالله ّحدِ ىطأل اٌ ٓتْلاىا بسحمتُ ّتْفٔكُ
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 492................................................................................... شٍرٌٍ عثٍد انٍٓة د.

سدَُخ ثشَبيظ رذسَجٍ يقزشػ نزًُُخ يهبساد انًىاطُخ انشقًُخ فٍ انًإعغبد انزؼهًُُخ الأ -

 انؼبنًُخ نً يؼبَُش انًىاطُخئاعزُبدًا 

 808........................................................................................... د. دٍٍُ جثارج
ثشَبيظ رذسَجٍ يقزشػ نزًُُخ انًهبساد انشقًُخ فٍ انًإعغبد انزؼهًُُخ انفهغطُُُخ  -

 اعزُبداً ئنً انًؼبَُش انؼبنًُخ نًحى الأيُخ انشقًُخ
 842................................................................. اٌُاش َثٍم رضٕاٌ،  د. يٕسى دًداٌ

انزؼهًُُخ فٍ  سؤَخ رشثىَخ يقزشحخ نزىظُف رقُُخ اَزشَذ الأشُبء فٍ رطىَش انؼًهُخ -

 انًذاسط انفهغطُُُخ
 822................................................................. د. َجلاء فرذً عهً "عثد الله إتراٍْى"

دسعخ ايزلاك أػضبء هُئخ انزذسَظ فٍ انغبيؼبد الأسدَُخ نًهبساد انزؼهُى انشقًٍ  -

 وارغبهبرهى َحى اعزخذايه فٍ ظم عبئحخ كىسوَب
 856.......................................................................... د. سٓاو اتراٍْى يُكف انطٕال

كهُخ انقهى انغبيؼخ  -رقُُى واقغ عىدح انزؼهُى الانكزشوٍَ فٍ انغبيؼبد انؼشاقُخ انخبصخ  -

 يحبفظخ كشكىك اًَىرعب
 874......................................................... د. َظًٍح أدًد ردٍى،  جٕاٌ فرْاد خٕرشٍد 

 رصىساد انًؼهًٍُ فٍ انًذاسط الأعبعُخ ثبلأسدٌ نىاقغ انزؼهُى الإنكزشوٍَ خلال عبئحخ كىسَب -
 884...................................................................................... خلاص انعكاٌهحد. إ
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فبػهُخ أًَىرط رصًُى رؼهًٍُ يغزُذ ئنً يصبدس انزؼّهُى انًفزىحخ فٍ رطىَش يًبسعبد  -

 انزؼّهُى انًفزىحخ نهًؼهًٍُّ
 897..................................................................... د. دُاٌ انجًم،  ْٔثّغٕشح دعاء 

يذي فبػهُخ اعزخذاو انًُصخ انزؼهًُُخ فٍ انزؼهُى ػٍ ثؼذ ثًذاسط انزؼهُى الأعبعٍ فٍ  -

 عهطُخ ػًبٌ

 228.................................................................... تُد سانى تٍ زْراٌ انعسرٌح اترساو

 وانحهىل زحذَبدانىاقغ واننىاء انقىَغًخ:  فٍرقىَى رغشثخ انزؼهُى ػٍ ثؼذ  -

 246............................................................................. دٌاَا يذًد اتراٍْى انشٕٓاٌ

دوس انزؼهُى الانكزشوٍَ فٍ رحغٍُ يخشعبد انزؼهى وانزىاصم الانكزشوٍَ نذي انطهجخ فٍ  -

 انًذاسط انؼشثُخ داخم انخظ الأخضش
 289................................................................................... د. علاء دسٍٍ انٍٓة

رصىس ئداسٌ رشثىٌ يقزشػ نًىاءيخ خطخّ انزؼّهُى فٍ فهغطٍُ فٍ أصُبء انطىّاسئ اعزُبداً  -

 COVID-19ئنً انزغشثخ انصُُُخ خلال أصيخ 
 252........................................ اًٌاٌ ادًد انُجار  دعاء غٕشح ْٔثح  عادل فاٌس انسرطأي 

 
ًُُبئَُّخ فٍ رذسَظ انهغخ انؼشثُخ نزًُُخ يهبساد فهى أصش اعز - خذاو الاعزشارُغُخ انغِّ

 انًقشوء وانًغًىع نذي طلاة انصف انضبنش انًزىعظ ثبنًًهكخ انؼشثُخ انغؼىدَخ
 272.......................................................................... د. يسفر سعٕد يثارك انٓرش 

 انًؼبصشح انؼبنًُخ انزغبسة ضىء فٍ يهُُبً ورًُُزه انؼشثٍ انًؼهى ئػذاد -

 289................................................................................... عهٍى اتٕ يذًد َٕر. د

يذي ايزلاك انًؼهًٍُ فٍ يذاسط شًبل انخظ الأخضش نًهبساد يؼهى انًغزقجم يٍ وعهخ  -

 َظش يذَشٌ انًذاسط وانًششفٍُ انزشثىٍَُ
 506............................................................................. إخلاص اسًاعٍم انٍٓة د.

دسعخ رطجُق يؼهًٍ انهغخ انؼشثُخ فٍ انًذاسط الأعبعُخ فٍ الأسدٌ نهًهبساد انزؼهًُُخ  -

 ؼششٍَ نًؼهى انقشٌ انحبدٌ وان
 528......................................................... د. رٔاٌ فٍاض فهٕح  د. ذٓأٌم عطالله انساٌج

طشائق واعزشارُغُبد رؼهًُُخ يقزشحخ نهزقهُم وانحذ يٍ انفبقذ انزؼهًٍُ يٍ وعهخ َظش  -

 )انًؼهًٍُ وانًذَشٍَ وانًىعهٍُ( فٍ انًذاسط انضبَىَخ فٍ يذَشَزٍ َبثهظ وانخهُم
 549..................................................... د. رٌى انشرٌف   د. اتراٍْى عثد الله دسٍ انُٕري

-School دسعخ فبػهُخ ثشَبيظ انزطىَش انًهٍُ انًغزًش نهًؼهى انقبئى ػهً انًذسعخ  -
Based Teacher Development Program (SBTD)   فٍ سفغ كفبَبد

 انًؼهًٍُ انًهُُخ نزىظُف يُحً انزؼهُى انغبيغ  فٍ يذاسط الاوَشوا يٍ وعهخ َظشهى
 524.........................................................................................د. سٍٓر ٌعقٕب 

ُُخ نذي يؼهى انزشثُخ انجذَُخ فٍ انًشحهزٍُ الاثزذائُخ دسعخ ايزلاك انًؼشفخ انًه -

 وانًزىعطخ فٍ ضىء انًؼبَُش انًهُُخ انىطُُخ نهًؼهًٍُ فٍ انًًهكخ انؼشثُخ انغؼىدَخ
 560......................................................................... د. راشد يذًد راشد تٍ جساش

رصىساد انًؼهًٍُ وانًؼهًبد داخم انخظ الأخضش نقضبَب انزشثُخ وانزؼهُى واشكبنُبرهب فٍ  -

 وَبظم عبئحخ كىس
 580..................................................................................... د. علا دسٍٍ انٍٓة



 (ظل التحديات المعاصرةالتعليم في الوطن العربي في  التعليم: اتجاهات معاصرة لإصلاح تطوير )رؤى وأفكار لقضايا ساخنة في:السادسالدولي السنوي  العلميالمؤتمر 

01 

يغزىي الاسرُبػ انُفغٍ انشخصٍ وػلاقزه ثبنشحًخ ثبنزاد نذي طهجخ انزؼهُى انضبَىٌ  - -

 فٍ انفشوع انًهُُخ فٍ الأسدٌ
 596.......................................................................أ.د. يذًد اتراٍْى يذًد انسفاسفح

ًبػُخ نطهجخ انًذاسط فٍ الأسدٌ وطشائق أصش عبئحخ كىسوَب فٍ انغىاَت انُفغُخ والاعز -

 رقذَى انذػى نهى
 620............................................................................... د. زتٍدج دسٍ أتٕ شًٌٕح

عبعُخ فٍ انًذاسط انحكىيُخ ثصؼىثبد انزؼهى يغزىي يؼشفخ ووػٍ يؼهًٍ انًشحهخ الأ -

 نذي انطهجخ

 645..................................................  د. عهً عثدانذًٍد عًاٌرِ   ٌٕسف زكرٌا انرٔاشدِ

- The Relationship between Cultural Socialization and Mental 
Health among Higher Education Students in A'Sharqiyah 

University in the Sultanate of Oman 
Dr. Esam Al Lawati ...............................................................................686 

الاَغًبط انغبيؼٍ نذي طهجخ عبيؼخ انُشيىك وػلاقزه ثبنؼىايم انخًغخ انكجشي  -

 نهشخصُخ
 628..................................................................................... د. رْاو سًٍر ذٌاب

 
الأًَىرط انجُبئٍ نهؼلاقخ ثٍُ انُضػخ نهزفكُش انُبقذ وانُقظخ انؼقهُخ وفبػهُخ انزاد نذي  -

 طهجخ عبيؼخ انششقُخ فٍ عهطُخ ػًُبٌ 
 666........................................................................ د. شرٌف عثدانردًٍ انسعٕدي

 انذساعبد فٍ انغبيؼبد طهجخ وانُبقذ نذي الإثذاػٍ انزفكُش نزًُُخ ػشثُخ ئعزشارُغُخ َحى -

 اعزششافُخ والأَضشوثىنىعُخ سؤَخ الإعزًبػُخ

 686................................................................................. دسٍٍ سانى انسرداٌد. 

 دساعخ أصش انزشغُم انكبيم نىظبئف انُشبط انؼقهٍ ػهً انززكش والاثزكبس فٍ حم انًشكلاد -

 كهُبد انزقُُخ كحبنخ ػًهُخ –ثبنزطجُق ػهً طهجخ انزؼهُى انغبيؼٍ انحكىيٍ 

 705 ........................................................................... سًرج اتٕ رشا. د    انطٍُجً سانى. د

دسعخ يًبسعخ انقُبداد انغبيؼُخ نهقُبدح انزىصَؼُخ وػلاقزهب ثبلانزضاو انزُظًٍُ نهؼبيهٍُ  -

 فٍ عبيؼخ آل انجُذ
 729............................................. د. أيٍُح عثدانًٕنى درادشح   أ.د. يذًد عثٕد انذرادشح

دسعخ يًبسعخ انقُبداد الاداسَخ فٍ عبيؼخ انُشيىك لإداسح انغىدح انشبيهخ وػلاقزهب  -

 ًإعغُخ نهؼبيهٍُ يؼهىثزحقُق انغؼبدح ان
 782............................... د. دٌُا سعٍد عثد انذًٍد تسادٔغ   د. أيٍرج عثد انجهٍم صٍاح انشراٌعح

ثشَبيظ رذسَجٍ يقزشػ نزطىَش يقذساد سَبدح الأػًبل نذي طهجخ انغبيؼبد الأسدَُخ انؼبيخ  -

 اعزُبداً ئنً حبضُبد الأػًبل انزغبسَخ 
 728....................................................................... فاطًح انٕٓنً   د. يٕسى دًداٌ

انجشايظ انزؼهًُُخ نهذساعبد انؼهُب فٍ انغبيؼخ الاسدَُخ فٍ ظم انًؼبَُش رقُُى عىدح  -

 ISO-9000انؼبنًُخ نهغىدح 
 766....................................................... ٔجداٌ جًٍم شٍُكاخ    د. دًادِ عهً انًٕاجدِ
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Sustainable Professional Development for the Teacher in Light of the 

Challenges of the Fourth Industrial Revolution 

Dr. Sohair M. Hewala 

Cairo University\ Eygpt 

Abstract

The rapid cognitive and technological development in the patterns of 

education enhanced by the technologies of the fourth industrial revolution imposed 

the necessity of providing teachers with the required skills to keep pace with 

technological developments that will help them to prepare their students to keep up 

with the requirements of that revolution. Therefore, the current paper aims to 

identity the reality of sustainable professional development for teachers in the Arab 

society to meet the requirements of the industrial revolution. Also, it discusses 

aspects of the required development of sustainable professional development 

teachers' programs to keep pace with Global developments and educational 

innovations. 

 The study revealed that the fourth industrial revolution broke through all areas of 

life. Also, education was not far from the features of that sweeping revolution as it 

is the crucible in which these developments are poured. This imposed new roles 

and responsibilities on teachers that necessitated reconsidering their professional 

development programs according to the developments of what was produced by 

that revolution. 

Keywords: sustainable professional development, the fourth industrial revolution. 
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*
ع بإنشاء مدارس طيبة أسسها أ.د/صديق عفيفى منذ نحو أربعين عاماً بالقاهرة ونجحت نجاحاً كبيراً شجع على التوس 

عدة مدارس أخرى تحمل نفس الاسم فى القاهرة . ويذكر أن مدارس طيبة تم اعتمادها من هيئة الجودة بمجلس الوزراء 
 سنوات متتالية . 10مرات فى  10مرات عديدة وحصلت على شهادة اعتماد الجودة 
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Towards Effective Professional Development for the Arab Teachers: The 

National Institute for Educational Training in Palestine as a Model 

 Dr. Sofia Rimawi 

Abstract 

The study aimed to propose a concept for the effective professional 

development of Arab teachers, based on policies and practices of distinctive global 

systems, and successful practices of NIET's programs as an Arab model. To 

achieve the objective, qualitative research methodology was used; Based on 

analysis and revision of the theoretical literature on policies and practices of these 

systems relating to teachers' professional development, the study concluded 

proposals that work systematically, holistically and complementary manner. 

Altogether focusing on professional standards, curriculum, collaboration, research, 

feedback, experiential learning, reflection, teachers' experience, professional 

learning communities, linking professional development to evaluation and career 

advancement. 

Keywords: Professional learning, Professional development, Educational policies, 

Paestine. 
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Employing Data and Statistics in Decision-Making in Educational Policy 

Sultanate of Oman is a Model

Dr. Abdullah Ali Al Farsi

 Abstract

The study aimed to reveal the extent to which data and statistics are employed 

in decision-making in educational policy in the Sultanate of Oman. The study 

sample consisted of (74) principals in the Ministry of Education in the Sultanate of 

Oman. The descriptive methodology was used to suit the nature of the study. Its 

validity and reliability were verified, and the questionnaire in its final form 

consisted of (20) items distributed over two domains: the use of data and statistics 

in educational decision-making, and the use of data and statistics in educational 

policy-making.

The results of the study showed a high level of employment of data and 

statistics in educational decision-making in educational institutions in the Sultanate 
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of Oman from the point of view of the study sample members. There are 

statistically significant differences between the mean of the response of the study 

sample to the use of data and statistics in decision-making in educational policy 

due to the variables (Gender - Educational Qualification).

In light of the findings of the study, we recommend the following  

1. Working to link future educational plans and programs with data and statistics 

for all administrative levels in educational decision-making

2. Interest in providing all the data and statistics needed by educational institutions 

in setting policies and strategies related to the educational process. 

Keywords: Data and Statistics- Decision-Making - Educational Policy.
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Employing Internet of Things Technology ((IOT)) in Jordanian Schools: 

Justifications, Application Prospects and Challenges  

Dr. Izdiad abd Alsalam Ahmad Atallah 

Abstract:

The Internet of Things ((IOT)) is rapidly expanding around the world, with 

experts working on practical applications in a variety of industries. One of the most 

significant of these fields is education, where (IOT) in schools promises a more 

connected and collaborative future for education. This study discussed the concept 

of the Internet of Things, as well as the basic components of (IOT) architecture, 

and the most significant advantages and disadvantages of using this emerging 

technology in various fields in general, as well as the justifications, prospects for 

the application of (IOT) in Jordanian schools, and the most significant challenges 

facing the application process. The descriptive-synthetic analytical 

MethodOLOGY was used, where it played a significant role in explaining various 

phenomena. 

Keywords: Internet of Things, Education, Jordanian Schools 

 

 

 

IOT

 

 

1. Introduction

Education is an important issue in one’s life. It is the key to success in the 

future, and to have many opportunities in our life. It is the key to success in the 

future. With exponential technology advancements, anything can be integrated, 

connected, and inspired with intelligent design, and education is no exception. The 

education sector has always supported new advances in information technology 

and communication. In today's world, the term "education" refers to more than just 

textbooks; it also refers to a digital environment of knowledge and information. 

Technology has a significant impact on all parts of education, ranging from 
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enhancing student involvement in the learning process through digital content to 

producing customized content to improve student understanding. 

Over the last two decades, the acceleration of technological changes has 

extended globally, and it has become the driving force behind the development of 

the country's economic growth and prosperity. 

The Internet of Things ((IOT)) plays a critical role in making things smarter. 

(IOT) is a new method of connecting various objects to the internet. (IOT) 

technology is playing an increasingly important role in learning and teaching 

methodologies. It enables quick communication between students and faculty 

members in the classroom (Saparna,2018). 

Kevin Ashton coined the term "Internet of Things" in 1999 in the context of 

supply chain management to refer to "uniquely identifiable objects/things and their 

virtual representations in an internet-like structure." (Al-Emran, Malik, and Al-

Kabi,2020). However, in the past decade, the definition is extending to a wide 

range of applications like utilities, healthcare, transport, etc. 

The application of (IOT) in everyday life demonstrates its future significance. 

It is still growing rapidly as a result of the evolution of hardware techniques such 

as increasing bandwidth by incorporating cognitive radio-based networks to 

address underutilization (Khan & Salah, 2018). 

In line with the rapid advancement of technology around the world, 

developing countries such as Jordan start integrating technology into teaching in 

classrooms (Ibrahim,2016). Despite facing financial problems, the Jordanian 

government is committed to encouraging the utilization of technology to be used as 

a priority in schools (Smadi, Mohammad, & Ab Rahman,2020). 

The main objective of this paper is to provide an overview of the Internet of 

Things and its architecture, as well as to emphasize its significance for the future. 

The emphasis is on the fundamental requirements, components, capabilities, 

applications, and barriers that this technology faces in the field of education, 

particularly in Jordanian schools.

2. Statement of The Problem  

The study's problem is a deficiency in traditional means of providing 

information services capable of satisfying the beneficiaries sufficiently and 

extensively that covers the application and importance of Internet of Things 

technology, which negatively affects the achievement of the goals entrusted to 

educational institutions, and the study's problem is based on highlighting this 

modern technology and how to benefit from it in the Jordanian schools. To advance 

education and achieve educational goals more efficiently, quickly, and with less 

effort, while keeping up with the most recent technological advances, and up to the 

researcher knowledge there is no such study has been researched in Jordan to 

examine this issue  

3. Questions of The Study  

The study aims to investigate and highlight the (IOT) technology in Jordanian 

schools by answering the following questions: 
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1. What is (IOT), and what are its key components, applications, 

advantages, and disadvantages?

2. What are the justifications to apply (IOT) in Jordanian schools, 

and how can it be implemented? 

3. What are the most significant barriers/ challenges to (IOT) 

applications in Jordanian schools? 

4. Importance of The Study 
The use of (IOT) technology is expected to provide several benefits to the 

targeted sector, including increased student engagement, no lunch lines, more 

interactive teaching methods, improved school security, and freedom from 

traditional classrooms. 

The theoretical significance of this study is that it addresses a modern 

technological concept by introducing (IOT) technology in Jordanian schools, 

enriching the field with studies concerned with this modern technology. It is hoped 

that the findings of this study will provide Jordanian school decision-makers and 

leaders with modern concepts that will enable them to find appropriate solutions to 

satisfy their beneficiaries in light of modern technology, thereby contributing to the 

spread of information culture and clarifying the benefits of relying on technology.  

It is hoped that the study will assist Jordanian decision-makers and school 

leaders in investigating (IOT) technology, identifying strengths and weaknesses, 

and developing plans to implement (IOT) in Jordanian schools. 

5. Delimitations of The Study 
The following are the De-limitations identified in the study:  

 Scope: The study focuses on the Internet of Things and its 

applications, as well as the future of Jordanian schools in light of 

this cutting-edge technology. 

 Location: This study investigated (IOT) technology in the 

Jordanian schools in the Hashemite Kingdom of Jordan. 

6. Methodology  

The study aims to investigate and highlight the (IOT) technology in Jordanian 

schools. To achieve this goal, the descriptive-synthetic analytical approach was 

used. 

7. Literature Review 

This section provides an overview of (IOT) definition, historical background, 

(IOT) requirements, (IOT) advantages, disadvantages, applications domain, and 

finally outlines the related previous studies.  

7.1 Historical Background and Definition of (IOT) 

The Internet of Things ((IOT)) can be thought of as a collection of 

technologies that work together to provide Internet-based services and applications. 

Diverse sensors can collect data for process control by using electronic devices 

connected to physical objects (Samara, Bennis, Abouaissa & Lorenz, 2022). 

Although the Internet of Things ((IOT)) was born between 2008 and 2009, the 

concept of (IOT) is not new. Furthermore, critical (IOT) devices such as 

semiconductors, sensors, and remote access services have been in use for a long 

time. What is new is that the action, the idea, is expanding and is now beginning to 
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be implemented (Ben-Daya, Hassin & Bahroun,2019). However, the term "Internet 

of Things" was coined by Kevin Ashton in 1999 while working at “Procter & 

Gamble”. Ashton, who worked in supply chain optimization, wanted to draw the 

attention of senior management to a new and exciting technology called RFID. He 

titled his presentation "Internet of Things" because the internet was the hottest new 

trend in 1999 and it made sense (Sengupta, 2019) 

As a significant step forward in commercializing (IOT), LG announced plans 

in 2000 to reveal a smart refrigerator that would determine whether or not the food 

items stored in it needed to be renewed. In 2003, retailing behemoth Walmart 

began to deploy RFID in all of its stores around the world to a greater extent. Many 

articles about (IOT) and its future direction were cited in mainstream publications 

such as The Guardian, Scientific American, and The Boston Globe in 2005. Later, 

IT giants such as Cisco, IBM, and Ericsson embarked on several of the educational 

and commercial (IOT) initiatives (Suresh, Daniel, Parthasarathy, & 

Aswathy,2014). 

There are numerous definitions of the Internet of Things available in the 

literature. following is a representative selection of definitions to reflect the wide 

range of (IOT) interpretations. 

Information Society and Media Directorate General of the European 

Commission (INFSO), 2008, defined (IOT) as the things with identities and virtual 

personalities that operate in smart spaces and utilize intelligent interfaces to 

communicate and connect within social, environmental, and user contexts.  

(IOT) is the connectivity of sensing and actuating devices that enables 

information sharing across systems and platforms via a unified framework, 

resulting in the development of a common operating picture for facilitating 

innovative applications. This is accomplished through the use of cutting-edge 

widespread sensing and cloud computing to ensure smooth large-scale sensing, 

data analytics, and information representation (Gubbi, Buyya, Marusic & 

Palaniswami,2013) 

Dorsemaine, Gaulier, Wary, Kheir & Urien (2015), defined (IOT) as a 

collection of infrastructures that link connected objects and enable their 

management, data mining, and access to the data they generate. (Connected objects 

are sensor(s) and/or actuator(s) that perform a specific function and can interact 

with other equipment. It is a component of an infrastructure that allows users or 

other systems to transport, store, process, and access generated data.  

Given the focus of this paper on (IOT) in education, particularly in schools, 

the following definition of (IOT) was proposed. The Internet of Things ((IOT)) is a 

network of digitally connected physical objects that sense, monitor, and interact 

within a school and with its stakeholders, enabling flexibility, accessibility, 

tracking, controlling, and information sharing to facilitate timely planning, control, 

and coordination of educational processes. 

7.2 (IOT) Requirements and Components 

The Internet of Things is the result of combining several techniques to create 

a connection between the physical and virtual world. The following are the basic 

requirements, as listed by Ahmed, Alwan, and Ali (2018). 
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 Communications: To use data and services, you must connect things to a 

network with Internet resources or between them. 

 Identification and addressing: Everything has a unique address and 

identifier. 

 Sensing: Objects use extended sensors to collect information in their 

surroundings, record it, and then send it or interact with it directly. 

 Triggers: Objects contain triggers for controlling real-world operations 

remotely. 

 Embedded information processing: Smart objects contain a processor with 

a limited storage capacity that is used to process sensor data. 

 Localization: is required to determine the location of smart objects using 

GPS. 

 User interface: is used to communicate between smart objects and users. 

The four main building blocks of (IOT) implementation are Things, 

Gateways, Network Infrastructure (NI), and Cloud Infrastructure (CI). Things refer 

to the concentrated areas where information is sensed using sensor elements or 

actuators. Gateways are used for connectivity and serve as an intermediary between 

things and network or cloud infrastructure. The network infrastructure (NI) block 

aids in the control of the information provided and allows for a secure and smooth 

flow. Cloud infrastructure (CI) with information storage and computing capabilities 

(Kumar & Mallick,2018). 

The above four building blocks are grouped into three components to 

facilitate understanding of the (IOT) implementation and process flow. The Things 

with Networked Sensors and Actuators (end device), Raw Information and 

Processed Data Stores (edge device), and Analytical and Computing Engines 

(server and backend) are the three main components of (IOT). Figure 1 shows the 

Layered architecture of the Internet-of-Things applications (Ramachandran & 

Krishnamachari, 2018). 

 
Figure 1. The Layered architecture of the Internet-of-Things applications. 
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Source: Ramachandran, G. S., & Krishnamachari, B. (2018). Blockchain for the 

(IOT): Opportunities and challenges. arXiv preprint, 1,1-5. 

The (IOT) architecture depicted in Figure 2 is composed of layers that identify 

important technologies used, beginning with the lower layers involved in managing 

sensors/actuators and network operations and progressing to the upper layers 

responsible for data application and presentation. The design also includes various 

vertical and horizontal cross-cutting layers, such as security management and 

human-computer interface. The application layer serves as a bridge between the 

Internet of Things and the applications. Some generic and some particular 

applications benefit from service support and application support layers. In the 

framework of the Open Systems Interconnection (OSI) communication paradigm, 

the network layer handles the functions associated with network and transport 

layers. The functionality of the physical layer is handled by the device layer 

(Ramlowat & Pattanayak, 2019). 

 
Figure 2. (IOT) architecture 

Source: Ramlowat, D. D., & Pattanayak, B. K. (2019). Exploring the internet of 

things ((IOT)) in education: a review. Information systems design and 

intelligent applications, 245-255. 

7.3 (IOT) Advantages and Disadvantages  

Bhayani, Patel, and Bhatt (2016); Soumyalatha (2016) summarized the 

various advantages and disadvantages of (IOT) technology in a systematic and 

integrated manner by analyzing the theoretical literature relevant to this technology 

as follows. 

7.3.1 (IOT) Advantages 

 Communication 

Because (IOT) has communication between devices, physical devices can stay 

connected, and thus total transparency is available with fewer inefficiencies and 

higher quality. 

 Automation and Control Without human involvement. 
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Equipment is automating and attempting to control vast amounts of data, 

resulting in faster and more timely output. 

 Monitoring saves money and time  

Because (IOT) employs smart sensors to monitor various aspects of our daily 

lives for a variety of applications, it saves money and time. 

 Better Quality of Life  

(IOT)-based applications improve our daily lives by increasing comfort and 

better management, thereby improving our quality of life. 

 New commercial opportunities 

Creates new markets for (IOT) technology, resulting in increased economic 

growth and new job opportunities. 

 Improved Environment 

Saves natural resources and trees, and contributes to the creation of a smarter, 

greener, and more sustainable world. 

7.3.2 (IOT) Disadvantages  

 Compatibility 

Because devices from various manufacturers will be interconnected in (IOT), 

there is currently no international standard for tagging and monitoring equipment 

compatibility. 

 Complicatedness 

The Internet of Things is a diverse and complex network. Any flaws or bugs 

in the software or hardware will have serious ramifications. Even a power outage 

can be extremely inconvenient. 

 Privacy/Security 

(IOT) involves several devices and technologies, and it will be monitored by a 

number of companies. Because smart sensors will transmit a large amount of 

context-related data, there is a high risk of losing private data. 

7.4 (IOT) Applications Domain 

As (IOT) technology matures, processing and communication capabilities 

become considerably more accessible while remaining adaptable. This leads to 

increased device interconnection and diverse (IOT) applications. Furthermore, as 

sensor technology shrinks in size and cost, combined with increased Internet access 

and other networking technologies, the development and implementation of (IOT) 

applications will accelerate in the future. 

 (IOT) Applications in Agriculture 
Precision agriculture is the primary use of (IOT) technology in agriculture, 

with an architecture that includes (IOT) techniques for urban agriculture and 

precision agronomy in smart cities (Mekala & Viswanathan, 2017). Other (IOT) 

applications include agricultural drones which are low-cost drones with sensing 

technologies that provide farmers with new ways to boost yields and reduce crop 

damage, among many other things (Uddin, Mansour, Jeune & Aggoune, 2017). 

Intelligent greenhouses which include hydroponic and small-scale aquaponic 

systems are another area of (IOT) application (Wortman,2015). 

 (IOT) Applications in Healthcare 
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(IOT) technologies offer numerous benefits to the health care domain, 

including the tracking of objects, patients, and staff, authentication and 

identification of people, automatic data collection, and sensing. Many medical 

applications, such as remote health monitoring, cardiovascular diseases, and elderly 

care, are supported by (IOT) technologies (Ahmed et al, 2018). 

 (IOT) Applications in Smart Homes 

Energy usage can be measured by (IOT) systems and electronically 

transmitted to the energy provider. A smart home can be built by combining 

sensors and actuators to measure temperature, humidity, light, and other 

parameters. One example is the optimization of energy usage for house cooling or 

heating, which automatically adjusts the house's comfort level. Furthermore, the 

smart home may be outfitted with smart appliances such as a fridge that can 

automatically reorder groceries or a person entering a building with a smartphone 

that can then activate his/her preference for setting the profile pertaining to the 

home (Ramlowat,2019).  

 (IOT) Applications in Logistics and Supply chain Management  

The benefits of (IOT) in retail and supply chain management are extremely 

large. Retailers would be able to track stock availability and replenishment of 

goods in real-time, as well as to detect shoplifting, with the implementation of 

RFID-equipped items and smart shelves. Other benefits that (IOT) would bring to 

the retail sector include more efficient check-outs, a more personalized shopping 

experience for customers, and customized marketing strategies (European Research 

Projects on the Internet of Things, 2009). 

 (IOT) Applications Education  

Because of (IOT), the field of education is expected to undergo a massive 

transformation. The education sector is regarded as a promising candidate for the 

implementation of (IOT) systems. In recent years, (IOT) technology has resulted in 

the consolidation of educational resources in the form of scalable, useful 

knowledge repositories (Ramlowat & Pattanayak, 2019). (IOT) technology is 

playing a likely role in the improvement of education at all levels including school, 

college, and university teaching. From student to teacher, classroom to campus, 

everything can get benefited from this technology. Furthermore, extensive research 

has been conducted in the field of (IOT) in education. Some research applications 

on the impact of (IOT) in education are presented in the following sections. The 

Justifications, application prospects, and challenges of (IOT) technology especially 

in Jordanian schools have been examined and reviewed.  

7.5 Related Work 

A study titled "A framework for learning analytics using commodity wearable 

devices" was conducted by Lu, Zhang, Zhang, Xiao, and Yu (2017) to see if a 

framework they proposed (LEARN-Sense) could be used to monitor student 

engagement in the classroom. Students' actions were recorded using a wrist-worn 

device, which was used to determine student engagement levels in the classroom. 

Surveys and interviews, as well as data from digital devices, were used to gather 
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information. By analyzing the data about the students' physical actions, LEARN-

Sense was able to accurately assess their level of engagement. 

Uludağ and Uçar (2018) conducted a study titled “Smart classroom design 

and student tracking system with the Internet of Things ((IOT))” to develop a   

smart class and student monitoring system The authors devised a system that 

automatically checked and recorded student attendance while also controlling 

classroom door and lighting. The system came with communication capabilities 

and some (IOT) features. The authors created a fully functional system, which can 

be found at www.firatots.com. 

To address one of the challenges facing E-learning, Shourb, Abdel Hamid, 

and Walid (2020), conducted a study to employ a new technology of attention 

measurements based on the Brain-Computer Interface (BCI). The goal of the study 

was to determine the efficacy of a specific review adaptive strategy in an E-

learning environment using (IOT) technology. For the academic year 2017/2018, 

the research was conducted on a sample of 25 students from Helwan University's 

educational technology department's second year. The results revealed that there 

was a statistical relationship between the pre-and post-conduction of specific 

adaptive review, with the post-experiment results favoring the pre-experiment 

results, indicating that specific adaptive review is effective in the development of 

cognitive ability to learn the production of computer-based learning programs. 

8. Results of the Study 

Education develops a country's economy and society; thus, it is a critical 

milestone in a country's development. Education imparts knowledge and skills to 

individuals while also shaping the personalities of a nation's youth.       

Schools have been identified as 'social complex adaptive systems,' with a 

diversified set of stakeholders (Nanayakkara, Margerison & Worsley, 2018). 

Jordanian educational institutions are divided into the following three types based 

on their stages: the kindergarten level lasts no more than two years; the primary 

education stage has a ten-year span which is a compulsory stage and the secondary 

education is a two-year program. 

Jordan has three types of primary and secondary schools: public schools, 

private schools, and UNRWA schools. Approximately 2,114,719 students were 

enrolled in 7434 schools in the 2019/2020 school year, with 52.5 percent of these 

schools being public, 45.2 percent private, and 2.3 percent run by UNRWA, which 

is responsible for basic stage education within Palestinian camps (Ministry of 

Education, 2020). 

In this era of dynamic and rapid change, as well as the explosion of 

technology and technological culture worldwide, there is a need for new strategies 

and tools such as (IOT) to be applied in the field of education to keep pace with 

scientific progress, develop students' skills that increase their various abilities, and 

to contribute to achieving sustainable development. 

This section outlines the results of the study, through a comprehensive 

analysis of the relevant literature in the field. Accordingly, this section is divided 

into several sections that correspond to the study questions as follows. 

8.1 (IOT) Justification in Jordanian Schools  
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(IOT) technologies are among the most essential technologies in the world 

nowadays, due to the numerous benefits they offer. (IOT) has a wide range of 

applications in education. (IOT) assists in filling gaps and loopholes in the 

education field. It raises the standard of education provided (Dawood, Margaret & 

Devika, 2018). (IOT) raises awareness of a variety of scientific phenomena. It 

reduces teachers' workload and provides more information to students rather than 

having them grasp information in the classroom. (IOT) improves student 

performance by utilizing interactive software-e-books; portable and convenient 

sources enable students to be better equipped and mapped. (IOT) also improves 

communication between learners and teachers (Saparna, 2018). 

(IOT) technology aid in the development of contextual learning and seamless 

learning. The Internet of Things can connect people, objects, and devices. Learners 

who use smart devices can benefit from a variety of related information that is 

pushed to them from their surroundings (Zhu, Yu & Riezebos, 2016). 

According to Aldowah, Rehman, Ghazal & Umar (2017), (IOT) will result in 

changes in educational technology, educational reform, changes in learning and 

teaching, change management, experimental and practical changes, campus 

changes, changes in teaching resources. 

(IOT) devices can be used in classrooms by both teachers and students to 

improve the teaching-learning process. During this one-of-a-kind interaction with 

teachers, students can get advice and assistance from their teachers on how to solve 

their academic problems. Students benefit greatly from the Internet of Things 

system during their remote presence, without any type of disparities. This system 

has allowed students to learn in any location and at any time, whether on or off-

campus (Safdar, Safdar, Hafeez & Malik, 2019). 

(IOT) has supported personalized learning by allowing students to watch 

lectures in their free time and over and over. Because of its connectivity, it 

improves the efficiency of organizations, buildings, classrooms, students, and even 

administrators (Pundir, Sharma & Singh, 2016). Barakat (2016), mentioned that 

(IOT) devices such as interactive whiteboards, tablets, smartphones, e-books, 3D 

printers, virtual and augmented reality headsets, sensors, fitness bands, cameras 

and videos, and so on can benefit students and teachers, to achieve a faster learning 

process, more efficient, and effective by (IOT) devices. 

Since students and teachers spend so much time in the school building, 

creating an appropriate classroom micro-environment is critical to their success. 

(IOT) can help with climate change and energy conservation, as well as affect 

students' moods and make them more focused (Terzieva, Todorova & Kademova-

Katzarova, 2016). 

On the other hand, the challenges and problems that the Jordanian educational 

system encounters justify the use of this technology in the Jordanian schools where 

(IOT) offers radical and effective solutions to these challenges and problems. In 

their report titled "education strategic plan 2018-2022," the Ministry of Education 

listed various challenges that the Jordanian educational system faces. The 

following are some of the most significant challenges that (IOT) could address.

 Students dropping out from basic education 
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 Lack of information about the number of out-of-school children and youth and 

illiterate adults. 

 Poor application of delegation of powers at management levels. 

 Poor efficiency of human resources in the field of local planning based on 

priorities and needs. 

 The need to automate services and participate in e-government programs. 

 Existence of a capacity gap concerning the utilization of planning tools (e.g., 

Open EMIS, Web GIS, Financing Simulation Model, and others) 

 Weak ICT infrastructure in schools 

 Continuous changes of data and information 

 Lack of readiness to deal with risks at all levels of the educational system 

 Poor efficiency and effectiveness of the means of communication and links 

with external partners at the local and external levels in case of risks. 

 The need to prepare alternative scenarios to address the risks facing the system 

8.2 (IOT) Application Prospects in Jordanian Schools  

In education, technology has played a significant role in connecting and 

educating students. (IOT) has a significant impact on the field of education. (IOT) 

is slowly but steadily making its way into educational institutions in a variety of 

ways. 

Some educational institutions are focusing on using (IOT) to build the 

physical infrastructure required to implement the e-learning process: ensuring a 

secure, reliable, and cost-effective infrastructure. Other educational institutions 

provide basic knowledge and skills in the field of (IOT), as well as training on how 

to apply this modern concept in the workplace (Kiryakova, Yordanova & 

Angelova,2017). Figure 3 shows the main processes that facilitated (IOT). 

 
Figure 3. The main processes facilitated (IOT) 

Source: Kiryakova, G., Yordanova, L., & Angelova, N. (2017). Can we make 

Schools and Universities smarter with the Internet of Things?. TEM 

Journal, 6(1), 80-84. 
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In the education field, scholars and educational technologists focus on what 

we might consider management or school (campus) improvement issues when it 

comes to (IOT) in educational settings. These issues include, but are not limited to, 

enhancing student safety and health by the use of wearable devices, video 

monitoring, threat detection, and power efficiency and monitoring in the school 

setting (Bakla, 2019).  

According to Veeramanickam & Mohanapriya (2016), the smart campus 

includes but is not limited to: 

 Smart E-learning Application with (IOT).  

 Smart (IOT)-based Classroom. 

 Smart (IOT)-based LAB Room. 

 (IOT) Sensors for Notes Sharing. 

 (IOT) Sensors for Mobiles Devices. 

 (IOT)-enabled Hotspot for Campus. 

In addition to the features listed above, a smart campus may include smart 

parking, smart stock, smart lighting system, and smart tracking of students, items, 

and equipment using embedded sensors (Caţă, 2015). Smart classrooms, smart 

corridors with info-boards, and cloud servers for processing all types of data are all 

part of the smart education institute (Simic, Despotovic-Zrakic, Ðuric, Milic & 

Bogdanovic, 2015). 

The advantages of implementing (IOT) in Jordanian schools include the 

ability to create smarter lesson plans, track critical resources, integrate data, design 

workplaces, and much more. Abdel‐Basset, Manogaran, Mohamed & Rushdy 

(2019), proposed a framework of smart school based on (IOT), the framework is 

based on utilizing (IOT) in six main categories which are: human-centered design, 

working methods, and learning, learning and organization's culture, the intelligent 

infrastructure of IT, Digital and physical devices, workplace architecture. Figure 4 

shows the proposed framework in detail. 
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Figure 4. A framework of smart school based on (IOT) 

Source: Abdel‐Basset, M., Manogaran, G., Mohamed, M., & Rushdy, E. (2019). 

Internet of things in smart education environment: Supportive framework in 

the decision‐making process. Concurrency and Computation: Practice and 

Experience, 31(10), 1-12.  

8.3 (IOT) Challenges/ Barriers in Jordanian Schools 

Despite the numerous advantages that result from the use of Internet of Things 

applications, this technology may face significant barriers and challenges. These 

issues vary from one side to the next, depending on the various factors, goals, and 

capabilities available for each educational system and school. Regarding the 

Jordanian educational system in general, where schools are categorized as public, 

private, and UNRWA schools, the main challenges are listed as reported by MOE, 

2018 as follows. 

 Limited availability of adequate financial resources to support (IOT) activities.  

 Poor monitoring, follow-up, evaluation, and accountability. 
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 Too many rented/leased schools’ buildings. 

 A large number of schools have urgent and comprehensive maintenance needs. 

 Lack of educational diagnostic units. 

 Lack of specialized technical staff. 

 Lack of funding to support programs of creativity, innovation, and excellence. 

 Weak ICT infrastructure in schools. 

 Weak capacity and skills of school principals and teachers in the use of ICTs. 

 Lack of an attractive, stimulating, and safe educational environment. 

 Lack of effective leadership in all aspects of the system. 

Conclusion, Future Work, and Recommendations 

(IOT) is a promising platform for transforming existing technology to a higher 

level. The numerous (IOT) applications and benefits demonstrate the technology's 

critical importance in our everyday lives. This evolving technology has an impact 

on every aspect of our lives, from smart homes to smart environments and health, 

all of which will be supervised by embedding intelligence using electronic objects 

that surround us. The definition of (IOT), different applications of (IOT), 

advantages, and disadvantages were discussed in this paper, as well as the 

justifications for implementing (IOT) in Jordanian schools, application prospects, 

and challenges. 

This study can serve as a basis for future research into the future evolution of 

using (IOT) technology in Jordanian schools, by analyzing the current situation, the 

need for (IOT), and developing appropriate perspectives and strategies for 

implementing (IOT) technology.  

The research suggests a set of recommendations as follows:

 Jordanian academic and research institutions must participate in sharing (IOT) 

technology concept to achieve the goals of research and sustainable learning. 

 Jordanian schools should be provided with the necessary support and 

infrastructure to integrate (IOT) in all schools by the responsible authorities. 

 view real-world examples of the Internet of Things in schools and learn how 

Jordanian schools can benefit from them. 
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Formulating learning outcomes in order to enhance the national identity and 

the values of belonging for public education students in accordance with the 

vision of the Kingdom of Saudi Arabia 2030. 

Abstract

The current study aimed to clarify the role of education in strengthening national 

identity, and giving students the characteristics of patriotism. Which achieves the 

vision of the Kingdom 2030, and the inductive method was used for its relevance 

to the subject of the study; Where he focused on the extrapolation, presentation and 

analysis of previous studies related to the subject of the study. The study revealed 

several results, the most important of which are: the important role of education in 

its various aspects in strengthening national identity and instilling its values among 

students at all educational levels; Which helps to strengthen belonging and loyalty 

to the society, and creates a generation that has feelings of belonging and pride in 

their homeland, which leads to the development of society and maintains its 

stability. The study recommended the necessity of providing courses and 

workshops for faculty members and parents; To make them aware of the 

importance of instilling the requirements of national identity stemming from the 

Kingdom’s Vision 2030. The study also recommended conducting more research 

studies on national identity and how to enhance it; To create a generation that loves 

the homeland, as aspired by the vision of the Kingdom of Saudi Arabia 2030.

Keywords: national identity, affiliation, learning outcomes, Saudi vision 2030.
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The Prevailing Educational thought among High School Teachers of King’s 

Academy/ Case Study

Dr. Fahmieh Mohamad  Hamed Abu-Sadeh

 Abstract  

The study aimed to identify the role of the prevailing educational thought 

among high school teachers of King’s Academy from the point of view of its 

faculty members. The sample of the study consists of (35) high school teachers at 

King's Academy. To achieve the objectives of the study, the researchers developed 

the study tool consisting of (28) item specific to the field of Idealistic, Realistic, 

Islamic and Pragmatic Philosophy. The results of the study related to the first 

question (What is the educational thought prevailing among the high school 

teachers in King’s Academy), shows that the Islamic foundations was the first 

factor with a mean of (3.24), then the idealistic foundations with a mean of (3.18), 

then the pragmatic foundations with a mean of (3.12), and finally the realistic 

foundations with a mean of (0072 .

The study proved that there are no statically significant differences due to the 

effect of gender in all methods, and that there are statistically significant 

differences due to the effect of nationality and in favor of Jordanian nationality. 

Finally, there were no statistically significant differences due to the effect of 

specialization in all methods. In light of the results, the study concluded to a set of 
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recommendations such as: to study the educational thought prevailing in other high 

schools. To benefit from international practices in the field of educational thought 

prevailing in the educational field, by reviewing the experiences of prestigious 

international schools with advanced classification, and finally, conducting new 

studies around King’s Academy School  
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Abstract

The study aimed to identify the most important organizational and technical 

problems faced by private school administrations, as seen by teachers from their 

point of view, in addition to knowing the most important solutions to these 

problems, and how to get rid of them and avoid their occurrence. To achieve the 

objectives of the study, the descriptive methodology. The questionnaire was used 

as a tool for the study, which consisted of (24) items and were applied to a random 

sample of (158) male and female teachers. The study found that teachers believe 

that private school administrations in the capital Amman governorate face 

moderate organizational problems from the teachers’ point of view, and the results 

indicated that the responses of the study sample to the technical problems facing 

private school administrations are medium, and the results indicated a very strong 

response for teachers. They unanimously agreed to a very strong degree on the 

feasibility and effectiveness of the proposed solutions, and the study came out with 

several recommendations. 

Keywords: organizational problems, technical problems  

 

0217



 (ظل التحديات المعاصرةاصرة لإصلاح التعليم في الوطن العربي في التعليم: اتجاهات مع تطوير )رؤى وأفكار لقضايا ساخنة في:السادسالدولي السنوي  العلميالمؤتمر 

988 

3022

0212

 0212

.

0224

.

: 

0217

 

 

: 

1 

 

0 

3 



 الادارة التربوية رؤى وأفكار فيالمحور الأول : 

988 

 :

 

: 

. 

:

 

 

: 

.

. 

02010200 

 

.

0222

 



 (ظل التحديات المعاصرةاصرة لإصلاح التعليم في الوطن العربي في التعليم: اتجاهات مع تطوير )رؤى وأفكار لقضايا ساخنة في:السادسالدولي السنوي  العلميالمؤتمر 

982 

0220

.

: 

0211

 

 

0224

. 

:

 

 : 

0222 

: 

.

042272 

37721

02

72113202



 الادارة التربوية رؤى وأفكار فيالمحور الأول : 

988 

 

0212 

0214

723

172

. 

Alam & mushtaq, 2014

72

. 

 0222

22122

02

 

 0211

21

 

 

02220214(

(mushtaq,2014) 

0210

 

 



 (ظل التحديات المعاصرةاصرة لإصلاح التعليم في الوطن العربي في التعليم: اتجاهات مع تطوير )رؤى وأفكار لقضايا ساخنة في:السادسالدولي السنوي  العلميالمؤتمر 

989 

. 

 

122

 

Cronbach’s Alpha

0

2

 
 

 

A 

 
8 2042 

B 8 2022 

C 8 2021 

2042

 

1 



 الادارة التربوية رؤى وأفكار فيالمحور الأول : 

989 

0 

3 

0

4

 
 

   
  

1 
      

  
4.01 .97 80.2 1  

2 
      

   
3.67 1.07 73.4 0  

7 
     

  
3.22 1.08 64.4 3  

4 
      

  
3.16 1.20 63.2 7  

0 
     

     
3.16 1.14 63.2 2  

3 
     

  
3.11 1.019 62.2 2  

2 
      

  
2.96 1.271 59.2 4  

2 
     

    
2.83 1.029 56.6 2  

  3.27 1.09 65.3   

7

3.271.09

65.31        

4.0180.2



 (ظل التحديات المعاصرةاصرة لإصلاح التعليم في الوطن العربي في التعليم: اتجاهات مع تطوير )رؤى وأفكار لقضايا ساخنة في:السادسالدولي السنوي  العلميالمؤتمر 

988 

    

         

2        

2.8356.6

02220211

2

5

 
 

   
  

12        3.4 1.330 68 1  

12 
       

 
2.96 1.122 59.2 0  

2      2.94 1.149 58.8 3  

11        2.93 1.174 58.6 7  

12       2.89 1.088 57.8 2  

13 
     

  
2.87 1.232 57.4 2  

10 
      

 
2.82 1.044 56.4 4  

17     2.78 1.020 55.6 2  

  2.95 1.14 58.92   

 2

2

2.951.1458.92



 الادارة التربوية رؤى وأفكار فيالمحور الأول : 

988 

12      

3.4

17   

2.78

02220211

2

6

 
 

   
  

07 
      

 
4.48 2042 89.6 1 

 

03      . 4.44 .762 88.8 0 
 

01 
      

  
4.38 2023 87.6 3 

 

12 
      

 
4.35 2022 87 7 

 

02 
      

    
4.34 2022 86.8 2 

 



 (ظل التحديات المعاصرةاصرة لإصلاح التعليم في الوطن العربي في التعليم: اتجاهات مع تطوير )رؤى وأفكار لقضايا ساخنة في:السادسالدولي السنوي  العلميالمؤتمر 

988 

14 
     

 
4.34 2042 86.8 2 

 

00 
      

      
4.27 2042 85.4 4 

 

12 
      

   
4.23 2022 84.6 2 

 

  4.35 0.78 87.1  
 

2

4.350.7887.1

07    

  4.48

     

   

12  

      4.23

 

 

      

 

  

  

  

 

 



 الادارة التربوية رؤى وأفكار فيالمحور الأول : 

988 

 

 0222

 0217

20 

 0212

 

 0224

 

 0217

21

 0211

 0220

 0202

727721 

 0222

 0212

01 

 0222

 022232

 0214

 0224

 0211



 (ظل التحديات المعاصرةاصرة لإصلاح التعليم في الوطن العربي في التعليم: اتجاهات مع تطوير )رؤى وأفكار لقضايا ساخنة في:السادسالدولي السنوي  العلميالمؤتمر 

988 

 0217

37

 0222

 0212Www. Gov. Jo/ ar

 0212

 

 Mushtaq, M.  Alam, M. 0217 To study the problems faced by 

administration of private schools 20



 

 
 

 

 

 

 

 

  

 

 

 The Role of Developmental Leading Supervision in Developing 
Teachers’ Professional Competencies in Palestine

Dua' Ghosheh Wahbeh 

Suzan Qindah 

 

 

 



 (التحديات المعاصرة ظلالتعليم: اتجاهات معاصرة لإصلاح التعليم في الوطن العربي في  تطوير )رؤى وأفكار لقضايا ساخنة في:السادسالدولي السنوي  العلميالمؤتمر 

858 

 

32

0.9372

40.4

18

4.153.95

 Abstract

The study aimed to find out the degree to which educational supervisors 

practice Mindfulness-based supervision from the supervisors' point of view, and to 

achieve the study's objectives; The researchers used a questionnaire consisting of 

(32) items, divided into two axes: supervision based on self-vigilance, and 

supervision based on vigilance with others, and its validity was verified by 

presenting it to a group of arbitrators, and ensuring its reliability by calculating the 

value of the reliability coefficient for the purposes of internal consistency, which 

amounted to (0.93). The questionnaire was applied to a random sample consisting 

of (72) supervisors in Al Dakhiliyah Governorate in the Sultanate of Oman. The 

results of the study showed that the degree of educational supervisors’ practice of 

employing vigilance-based supervision in general was high with an arithmetic 

mean (4.04) and a percentage of (81%). The results showed that the most practices 

were represented in the axis of vigilance with others, with a mean of (4.15), and the 

lowest in the axis of self-vigilance with a mean of (3.95). It was also found that 

there were no statistically significant differences; According to the variables: 

gender, years of supervisory experience, and specialization. The study 
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recommended the necessity of continuing to employ techniques of vigilance-based 

supervision in supervisory work as a modern educational orientation capable of 

developing the skills of the educational supervisor, activating his roles, renewing 

his tools and practical practices, in addition to the necessity of providing a 

supportive environment for the practice of mindfulness-based supervision in the 

school environment. 

Keywords: educational supervision, mindfulness-based, Al Dakhiliyah 

Governorate
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The Electronic Supervision among the First Three Grades Supervisors’ 

Between the Reality and the Desired Future from their Point of View in 

Jordan 

Dr. Maysoon Saeed Ghatasha   

Abstract

This study aimed at revealing the reality of electronic supervision among the 

first three grades’ supervisors in the education directorates in Jordan and ways of 

developing its application from their point of view. To achieve the aim of the 

study, the analytical correlational methodology was followed by using a 

questionnaire consisted of (29) items. The sample of study consisted of (83) 

supervisors of the first three grades. The results of the study revealed that the 

reality of the electronic supervision among the first three grades’ supervisors was 

high degree at the level of the whole tool, and at all fields’ level, except the field 

(The attitudes to electronic supervision) was moderate. It also revealed that there 

were no significant differences at (α = 0.05) at the variables of the study (gender, 

years of experience in supervision, number of courses in electronic supervision). 

Finally, the research suggested ways to develop application of the electronic 

supervision, and most important: Founding integrated and interactive E- 

Supervisory platform for continuation the electronic supervision. The researcher

recommended several recommendations, one of the main of it: Ministry of 

education must develop strategic plan according to integrated vision aiming for 

transformation to electronic supervision, and activation partnership with private 
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The effectiveness of field visits for educational supervisors in the Jordanian 

Ministry of Education

Fadi Abdel Razzaq Omar Altiti 

Ministry of Education\ Jordan 

 Abstract

This study aimed to identify the effectiveness of field visits for educational 

supervisors in the Jordanian Ministry of Education The researcher followed the 

descriptive methodology. Where a questionnaire was developed and its validity and 

reliability were established, The study population consisted of all teachers and 

school principals in Amman, The study concluded that the effectiveness degree of 

educational supervisors field visits is high, The results of the study also showed the 

absence of statistically significant differences between the average estimates of the 

study sample on the technical and administrative fields due to the difference in 

gender and the presence of differences in the field of human relations in favor of 

females and the absence of statistically significant differences on the total degree of 

the tool due to gender, and the presence of differences for all fields attributed due 

to the different years of service, the study recommended educating the supervisors 

about the importance of planning the field visit in advance and according to the 

needs, holding workshops and training courses for educational supervisors on an 

ongoing basis, and informing them of the best supervisory practices that would 

provide a stimulating environment for teachers and managers and spread its culture 

among them.

Keywords: Field Visits, Educational Supervision, Educational Supervisors, 

Educational Administration.  
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The Role of Preparing Procedural Educational Research in Achieving 

Professional Development for Educational Supervisors in Taif Governorate (A 

Field Study)

 Abstract  

The aim of this research is to clarify the role of procedural educational 

research in achieving the professional development of educational supervisors in 

Taif Governorate.

 There are no statistically significant differences at the level (0.05) between the 

responses of the study sample members due to the educational qualification 

variable. Among the recommendations: 

 The need to reduce the administrative burdens that burden the educational 

supervisor and prevent him from strengthening the relationship between the 

school and the local community through conducting educational procedural 

research.  

Keywords: the role of educational procedural research - professional development 

for educational supervisors.  
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 Abstract

Developmental Leading Supervision (DLS) is a supervisory approach based 

on staying of educational supervisors in schools for a period that enables them to 

determine teachers’ needs to provide appropriate support for them and assist their 

professional development to maintain sustainability. This study aims to reveal the 

role of DLS in developing professional competencies of teachers from educational 

supervisors’ point of view in Palestine. Three tools were used; A questionnaire, an 

interview with a focus group of educational supervisors, and an analysis tool for 

the developmental projects implemented by supervisors with teachers and 

principals. Results indicated that educational supervisors found DLS highly 

effective in developing teachers’ professional competencies due to the change of 

supervisors’ roles. 

Keywords: Developmental Leading Supervision, Teacher’s Professional 

competence, Educational Supervisors. 

 

 

 

 

 

1. Introduction 
Educational supervision was influenced by historical eras in Palestine, starting 

from its earlier phase that focused on phishing mistakes to the teachers, to the 
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inspection phase when the inspectors used to plan for teachers whose experiences 

were considered as low, and need continuous guidance from the inspectors who 

were investigating to find teacher mistakes to improve teaching and learning. The 

concept then developed for the orientation phase which focused on improving the 

teachers’ performances within the classroom without looking at other aspects of the 

educational process, such as curriculum, teaching aids, student performance, and 

physical facilities. At this stage, the teacher implemented the mentor plan, while 

the supervisor exercised authority over him. In the twentieth century, a variety of 

scientific methods of supervising began and the modern concept of supervision has 

seen teaching and learning as participatory processes among all parties to achieve 

the main objective of improving them through the development of teachers' 

capacities in the areas of planning, implementation and evaluation. This stage was 

represented by Clinical, participatory, corrective, preventive and objective 

supervision, using an integrated approach, as well as transformational leadership 

which focused on encouraging the teacher to embrace the educational dialogue 

process in order to improve teaching and Learning (Imbayid, 2014). 

Despite of that, the educational supervision process remained linked to the 

sudden classroom visits to inspect the weaknesses of the teacher, write them in his 

annual report with low focus on the psychological and social aspects of the 

teachers and their personal needs. This was reflected on their behavior and low 

desire for education and highlighted the existence of problems related to 

educational supervision in Palestine (Imbied, 2014; Louh, 2016). 

In 2016, the Palestinian Ministry of Education initiated a new approach of 

supervision called the Developmental Leading Supervision (DLS) to deal with the 

last problems. DLS is considered as a supervisory approach relied on a group of 

educational supervisors staying in schools for a period that enables them to 

diagnose and support these schools also their teachers individually, or in clusters 

according to teachers’ needs. Then, they determine the strengths of each school 

community and the internal and external sources for developing the teaching and 

learning process, in order to provide the appropriate assistance according to 

diagnosis, then support each school by implementing developmental projects based 

on the needs and strengths of each school community in addition to internal and 

external sources; In order to improve the teaching and learning process and provide 

the appropriate environment for that (Far, 2019).   .  

DLS aims to change the role of the educational supervisor to become a partner 

in the educational learning process, and in the development of schools through the 

implementation of educational projects with teachers to develop each school 

according to its specific needs and each teacher, according to his needs, to achieve 

the Palestinians effective teacher competencies. 

Teacher’s professional competencies are defined as a set of capabilities that 

the teacher possesses includes knowledge, attitudes values and skills which the 

teacher practice during education in the areas of planning, applying activities and 

methods of education, class management and learning process assessing and 

evaluating (Abu Sawaween, 2016; Kopish, 2017; Wardoyo; Herdiani & Sulikah, 

2017).  
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The role of educational supervision in developing teachers’ competencies was 

studied by many educators; some researchers studied this role from teachers and 

principals’ perspectives such as Imbayid (2014) study which revealed that there 

were moderate to high tendencies among teachers and school principals about the 

role of the supervisor in improving the performance of teachers in Jerusalem 

schools (Imbayid, 2014). Other researchers focused on the attitudes for teachers 

towards educational supervision, such as Metta et al. (2015) study which indicated 

that teachers’ attitudes towards educational supervision were positive due to the 

supervisory visits and the feedback that the supervisors provided to teachers after 

they observed their practices which positively affected the development of both 

teachers’ practices and students’ performance. Moreover, the discussion that the 

supervisors used to manage with teachers was considered as effective for 

developing teachers’ competencies. The targeted supervisors were engaged in 

educational leadership and used to appreciate efforts of teachers and assist each 

teacher to develop his own practices without imposing any authority on him by the 

supervisor or others (Metta et al., 2015). 

Other studies were interested in revealing the role of educational supervision 

in activating technology in education, such as Memisoglu (2007) study which 

found that supervisors supported the use of technology in education when they 

monitored teachers' plans, provided them with appropriate computer applications, 

and encouraged school principals to support the use of technology in education. 

The review of the previous studies revealed that educational supervision 

affects both the teacher and the principal competencies. However, this effect varied 

according to the nature of the supervision, practices of supervisors and the number 

of their visits to the teachers in their schools. None of last studies investigated the 

developmental leader supervisors who stay in the schools to participate with 

teachers, guide them to reflect on their experiences and assess themselves 

according to specific tools and standards, and support them to develop their 

competencies according to their needs and their schools' ones. 

The main reason of the lack of last studies on developmental leading 

supervision is that it is a Palestinian initiative and a new approach, which makes 

this study the first of its kind since it aims at exploring the role of an innovative 

supervisory approach that is developmental leading supervision in developing 

teachers’ professional competencies. 

2. Theoretical approach and analytical framework  
DLS is considered as one of the applications of the experiential learning 

theory, which was developed by Kolb since experience plays a crucial role in 

learning. Learning from Kolb's point of view results from the formation of 

knowledge through the transformation and assimilation of experience, also 

reflecting on it (Kolb & Kolb, 2008). The teacher must reflect on his professional 

practices to learn from his experience, otherwise he will continue to make the same 

mistakes, and Kolb's theory emphasizes all major aspects of active learning; It 

provides an argument for independent learning, learning by doing, and problem-

based learning (Rimawi & Dabdoub, 2015). 

DLS is a serious attempt to apply the principles of educational leadership in 
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schools, which aims to create an educational leader who is part of the school 

community, and acts as a role model for teachers. This leader seeks to develop the 

performance of teachers directly and provide an effective educational environment 

that encourages the development of education indirectly (Endikson, Ro Binson & 

Hattie, 2012). The principles of educational leadership emphasize the importance 

of the educational leader as a partner for teachers that supports them in planning for 

education, and developing their professional practices based on their individual 

needs, and their schools’ needs. 

The role of supervisors who applied DLS could be summarized by the 

following: 

 Distribute diagnostic instruments to teachers, and clarify their goal for them, 

focusing on the fact that these tools will not be used to make judgments, but 

rather to define training needs and the competencies needed to be developed.  

 Clarify all the items in these tools for both teachers and school principals to 

ensure that self-assessment is based on clear criteria for whoever uses it. 

 Implement focus groups with students using questions related to the 

competencies of the effective teacher and the standards of the effective school.      

 Analyze the quantitative and qualitative data and determine the needs of both 

the school and the teachers. 

 Develop an executive plan by the developmental supervisors based on the needs 

identified in partnership with teachers and the school principal. 

 Implement the developmental plan, monitor and evaluate it to develop the 

capabilities of individual schoolteachers, according to their educational needs, 

to activate learner centered learning, and participate in solving the classroom 

educational problems of school teachers based on their experiences, the 

educational supervisors' and other colleagues' too in the directorates’ 

departments' whenever necessary. Moreover, supervisors provide cooperation 

opportunities between schools to exchange experiences, invest resources, make 

effective electronic communication, individual and group meetings between 

schools participating in the program. These specified roles show that DLS also 

adopts the approach of the developmental supervision of Glickman, which was 

based on the difference of teachers in the level of thinking, their needs, abilities, 

and learning styles. This created a need for different supervisory patterns 

consistent with the types of teachers, their needs and abilities. Glickman called 

in his approach to distinguish stages of professional development for teachers 

according to the differences between them, and treating them as individuals 

according to their needs, capabilities, and abstract thinking (Glickman, 1980). 

Sometimes the supervisor needs to give direct instructions to teachers who are 

characterized by low abstract thinking, follow them, and enhance the results. 

This is called direct supervision, and sometimes it requires that the supervisors 

negotiate with teachers to solve educational problems. DLS could be considered 

as a developed approach of Glickman. In the first stage, it began to develop the 

capacities of educational supervisors, then focused on staying in schools to 

prepare them, diagnosing these to determine their needs, diagnosing teachers to 

classify them and determining the support needed for them, but the 
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classification of teachers was not based on the level of abstract thinking for 

them, rather on the self-assessment considering the effective teacher's 

competencies. The supervisors have provided these to teachers, as well as 

indicators of their achievement to self-assess themselves, in addition to the 

evaluation of school principals for teachers according to the Palestinian 

teachers’ competencies (Ministry of Education, 2016). 

3. Limitations of the study: 

This study was limited to the West Bank, due to the difficulty of reaching the 

other part of Palestine; The Gaza Strip or contact it due to the political conditions 

4. Research questions: 

The main research question for this study is: What is the role of the 

developmental leading supervision in developing professional competencies of 

teachers from the educational supervisors' point of view who participated in 

applying this supervisory approach in the West Bank governorates in Palestine? 

Sub- questions are:            

1. What is the effectiveness of the developmental leading supervision in 

developing the competencies of an effective teacher from the educational 

supervisors’ point of view? 

2. What are the strengths of the developmental leading supervision 

methodologies? 

3. What are the challenges that arose during the application of the developmental 

leading supervision program to develop teachers ’professional competencies? 

5. Methodology and Procedures: 

This study applied mixed methods of qualitative and quantitative approaches, 

to integrate quantitative statistical results with qualitative findings, and the 

following describes the methodology of the study, sample and how it was selected, 

the instruments used for the study, validity and reliability, procedures, also 

statistical analysis of data. 

4.1. Study Population: The population of the current study consisted of all 650 

supervisors, distributed over 17 districts in the west bank in Palestine. 

4.2 Study Sample: The study sample consisted of 89 supervisors (50 males, 49 

female) who participated in the developmental leading supervision program in 

the period (2016-2019). The sample was purposefully chosen to focus on the 

supervisors who practiced this supervisory approach and their desire to 

participate in the study.  

4.3. Instruments: Three instruments were used to answer questions of the study for 

triangulation, these described as follows: 

4.3.1. A questionnaire on the effectiveness of DLS in developing teachers’ 

competencies from the educational supervisors’ point of view: This 

questionnaire consisted of three sections; the first section included 

personal questions related to the gender and the supervisor’s directorate. 

The second section consisted of open questions about the strengths of 

the DLS and the challenges it faced, and the third section consisted of 

44 items that measure the role of DLS in developing the competencies 

of the teachers. They were classified to seven domains that represent the 



 (التحديات المعاصرة ظلالتعليم: اتجاهات معاصرة لإصلاح التعليم في الوطن العربي في  تطوير )رؤى وأفكار لقضايا ساخنة في:السادسالدولي السنوي  العلميالمؤتمر 

111 

competencies of the effective teacher, items and domains are taken from 

the scale of competencies of the effective teacher used to measure the 

development of teachers’ performance in the National Institute for 

Educational Training (Ministry of Education, 2016).  

The apparent validity of the questionnaire (the validity of the arbitrators) was 

examined, by presenting the questionnaire to three educational experts who have 8-

20 years’ experience in educational training, their notes were taken into 

consideration, and the researchers modified the questionnaire accordingly.  

To verify the reliability of the questionnaire, Cronbach- Alpha equation was 

calculated, the result was (0.95), which indicated a very high value. The 

questionnaire was distributed electronically to 89 supervisors (50 males, 49 

females) who applied DLS, the data was analyzed using Excel and SPSS programs 

to find means and standard deviations of the items. Each item was given a weight 

to estimate the degree of approval or objection, according to the Likert five-step 

scale, so that score (5) indicates strongly agree, and degree (1) strongly disagree. In 

order to explain the results of the questionnaire the following equation was used: 

Category length = (largest value - lowest value) ÷ number of alternatives to scale, 

and applying to the above law we find that the category length = (5-1) ÷ 5 = 0.80, 

thus the interpretation of the weighted mean is as follows: (4.20-5.00): a very high 

degree of approval (3.39 - 4.19): a high degree of approval, (2.58 - 3.38): neutral, 

(1.77 - 2.57): a low degree of approval, (less than 1.77): a very low degree of 

approval. 

4.3.2. Competencies of an effective teacher tool to analyze projects for 

educational supervisors: 116 developmental projects implemented by 

educational supervisors during the DLS program were analyzed in the 

light of the competencies of an effective teacher tool that is developed 

by the Palestinian ministry of education (Ministry of Education, 2016). 

4.3.3. Focus Group Questions for Supervisors: Questions for supervisors who 

participated in the developmental leading supervision program were 

developed to measure the role of the program in developing the 

professional competencies of teachers. The questions were developed 

by the researcher, and they were referred by three educational experts, 

10 Educational supervisors participated in the focus group (7 males, 3 

females). 

4.4. Study Procedures: The study was carried out according to the following 

procedures: 

 Participate in DLS training program: One of the researchers participated in 

a training program for DLS, as a facilitator to assist supervisors in applying 

what they learned about DLS with teachers. The researcher was close to 

the educational supervisors participating in this program and was able to 

observe them. 

 Identify the problem of the study, objectives, questions, and sample. 

 Review educational literature, and examine studies related to supervision, 

their methodologies, and roles in developing teachers’ professional 

competencies. 
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 Determine the instruments of the study, and develop them according to 

literature, researchers’ experiences, and the related references available in 

the Ministry of Education. 

 Applying the instruments on the study sample (distributing questionnaires 

to the supervisors electronically, analyzing 116 developmental projects 

implemented by school supervisors, conducting focus groups). 

 Analyze the collected data and reveal the results. 

6. Results:      
In this part, the two researchers present the results of the study according to its 

questions, as follows: 

6.1. Answering the first question: What is the effectiveness of developmental 

leading Supervision in developing the competencies of the effective teacher 

from the point of view of educational supervisors? 

To answer this question, the responses of the educational supervisors were 

examined to identify the effectiveness of the DLS in developing the professional 

competencies of teachers. Table (1) shows the means and the standard deviations 

of the supervisors' responses to each competency with its rank. 

Table (1) Means and standard deviations of supervisors' responses to the 

domains of the questionnaire measured the effectiveness of DLS in developing 

teachers’ competencies. 

Degree 

of 

agreement

Rank. S.DMeanDomain# 

High10.16 3.87 
The pursuit of professional 

development 
6 

High 20.16 3.82 
Facilitating student-centered teaching 

and learning 
1 

High 3 0.24 3.81 
Designing educational resources and 

materials 
2 

High 4 0.25 3.76 
Participating in providing an effective 

and safe learning environment 
4 

High 5 0.14 3.67 

Monitoring and evaluation of teaching 

and 

learning processes and their outcomes 

3 

High 6 0.28 3.62 Counseling and guidance for learners 5 

High 7 0.11 3.52 
Activating the partnership within the 

community 
7 

High 0.21 3.74 Total 

As revealed from Table (1) the total mean (M=3.74) shows that supervisors 

highly agreed the effectiveness of DLS in developing teachers’ competencies 

especially the teachers' competency that get the first rank: The pursuit of teachers 

professional development" which included six items in the questionnaire. The 

highest average (M=4.08) was for this item: “It helps teachers in exchanging 

experiences with colleagues at school" followed by this item: “Supporting teachers 
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to apply the training experiences they gained in activating class 

activities”,(M=4.03), while the lowest average( M=3.65).was for this item: 

“Develops teachers’ skills in documenting the solutions they provide to educational 

problems ”. 

The second rank was for "facilitating teaching and student-centered learning" 

which included (9) items. Item (6) of the questionnaire, which was: "Supporting 

teachers to plan learning activities that promote participatory learning between 

students", obtained the highest mean (M=4.06), followed by item (7) “Help 

teachers implement class activities related to the content of the lesson”, (M=4.04), 

while the lowest mean (M=3.55) was for item (5) :“Encouraged teachers to discuss 

students in the desired learning outcomes” with high degree of approval. 

The third rank was for the competency of “designing educational resources 

and materials for learning” included (7) items. Item (11) “Supporting 

developmental supervision and activating technology in education” had the highest 

average (M=4.16), while item (12) “Encouraged developmental supervision to use 

Social resources (such as trips, visits, and human resources "have a minimum 

average (M=3.52), with high degree of approval. 

The fourth rank was for the competency of “participation in providing an 

effective and safe learning environment,” included (5) items; Item (27) 

“Contributed to providing an attractive learning environment for students” had the 

highest average (M=4.06), while item (26) “Develop Teachers' capabilities in 

providing equal learning opportunities for all students " had a minimum average 

(M=3.66), and the degree of approval remained high. 

The fifth rank is for the competency of “monitoring and evaluation for 

teaching and learning processes and their outcomes,” which included (8) items. 

Item (21) “Help teachers build different evaluation tools that fit the individual 

differences of students" had the highest mean (M=3.82), while item (19) 

“Encourage parents to provide reports on the academic results of their children” 

had the lowest average (M=3.37). 

The sixth rank, it was for the competency of “counseling and mentoring the 

learners,” which included (5) items. Item (30) “Helped teachers enhance positive 

values among students” received the highest average (M=3.88), while item (32) 

“Encouraged guidance of students to choose their professional route which is 

appropriate to their potentials had the lowest average (M=3.32). 

The final rank was for the competency of "activating partnership within the 

community", which included (5) items and item (43) "Supporting teachers to use 

community resources in improving the teaching and learning process" had the 

highest mean (M=3.88), while item (41) "encouraged Teachers to plan educational 

projects aimed at developing appropriate solutions to social problems " had the 

lowest average (M=3.38). 

6.2. Answering the second question: What are the strengths of the developmental 

leading supervision approach?  

This question was answered using two instruments as follows: 

6.2.1. Analysis of the developmental projects implemented by the educational 

supervisors during the program, which revealed that: 
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 71% of the projects have directly contributed to the management of 

teaching and learning process concerned with a high level of performance 

by teachers on learner-centered teaching and learning strategies or 

proposing ideas for educational projects for teachers and encouraging them 

to implement their ideas and initiatives. Moreover, the projects focused on 

enhancing students’ life skills and taking care of their needs and abilities. 

An example of this is the project "My School Nurtures My Creativity" 

which focused on exploring and empowering students' various talents 

emerged in creative writing, poetic rhetorical recitation, acting, quantitative 

research and others.  

 56% of developmental projects highlighted the field of planning based on 

self-assessment in which the supervisors provided teachers with diagnostic 

instruments that included the competencies of effective teachers to enable 

teachers assess themselves according to these competencies and identify 

their professional needs. The supervisors analyzed the results of these 

instruments and then developed a developmental plan based on the results. 

 43% of the projects focused on providing an effective and safe learning 

environment through working to improve and beautify the school 

environment, and to implement activities that enhance students' belonging 

to the school. An example of this is the project "My school is my friend and 

its environment is my responsibility", which focused on the fact that the 

cleanliness of the school and its environment is the responsibility of 

everyone in the school, so the students were involved in decorating their 

school from the materials of the surrounding environment, improving its 

appearance, paying attention to its cleanliness. 

 42% of the projects focused on using computer technology and the Internet 

in the educational learning process, and training teachers on that through a 

project called “Let Technology Make a Difference” which focused on 

developing teachers ’competencies in employing technology in education. 

 37% of project focused on the field of managing material and human 

resources in the school in order to develop them, by effectively investing 

the material resources in the school, for example the project "My Library is 

My paradise and my Lab is from my own making" which focused on 

finding a school library by developing a storage room in the school and 

gathering support necessary to provide them with books and stories, as 

well as the development of the science laboratory by students at the lowest 

cost. In addition to developing the professional competencies of teachers 

according to their needs through continuous training and workshops. 

 28% of projects encouraged teachers to use multiple tools for authentic 

assessment in addition to tests and used results to improve students 

’performance. An example is the “Two Stars and a Wish” project which 

was based on a self-reflection model designed by supervisors for teachers 

to use with their students in each class, so that every student writes under 

What was called "two stars" two positive points in the class he attended, 
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and he writes under the name: "Wish" what he\she wishes to be present in 

the class, which encourages students to reflect on each class and the 

teacher to self-assess his lessons after reading the form. 

 %26 of project focused on the field of managing internal relationships 

between teachers, students and school principals, also external ones 

between the school and parents, and community institutions for the 

development of the school.  

 6.2.2. The focus group: Data collected from the focus group for the 

developmental leading supervisors were also analyzed using thematic 

analysis, and the results revealed that the program contributed to the 

development of the following competencies: 

 Planning: the work of the supervisors during their stay at the school was 

based on diagnosing the school and identifying its developmental needs, 

also on self-assessment of teachers to identify the needs of each teacher for 

professional development. Then, they build developmental plans for school 

improvement and build educational plans in partnership with the teachers 

to develop the teaching and learning process.  

 Improving the quality of teaching and learning: The supervisors ’plans 

focused on improving the quality of teaching and learning by exchanging 

the distinguished experiences of the teachers who were supervised by the 

developmental supervisors during their work stages. It was said: “During 

my stay in the school in the developmental leading supervision program, I 

gave the teachers lesson models in Mathematics for a continuous week, so 

they benefited from it”. The supervisors also facilitated training for teachers 

on various student-centered learning strategies and developing life skills. it 

was said: “As a result of the courses and training that we carried out with 

teachers, teachers implemented various strategies with students during the 

developmental leading supervision program, and they developed various 

skills such as free writing and story.” 

 Enhancing internal and external relationships: The supervisors worked 

during their stay in schools to strengthen internal partnership between 

teachers through the exchange of experiences and cooperation in 

educational projects. They also strengthen the relationship between 

teachers and the school principal, the counselor, and students in 

implementing developmental plans. The relationship with the local 

community and external institutions was strengthened to support and 

develop the schools, it was said: “The DLS program developed 

communication skills between the students themselves, the student and the 

teacher, also the supervisor. There was an activation of learning 

communities within the school.”  

 Effective management of material and human resources to serve teaching 

and learning: 

Supervisors contributed in providing some resources for learning and training 

teachers to design other resources that serve their educational goals in partnership 

with students at the lowest cost. They also contributed to employing these 
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resources in high quality teaching and learning. It was said: "We have provided 

them with references and websites which are necessary to implement what was 

planned and we have contributed to preparing active classes through aids 

preparation courses.” 

 Applying technology in education effectively: 

The supervisors realized the importance of technology in education, so they took 

care of raising the technological competencies for teachers through workshops 

according to their needs and what is available in the school. It was said: “We 

trained them to use interactive boards and flipped classrooms”.  

 Monitoring and evaluating the teaching and learning process with a variety of 

tools and methods: Supervisors used various methods to evaluate teachers, they 

trained them on the tools and methods of authentic assessment, and it was said: 

“Most of the supervisors trained teachers in schools on methods and tools of 

authentic assessment.” As a result of the supervisors' stay in schools, they had 

an opportunity to enable them to continuously follow up teachers, also, studying 

the impact of the strategies that they were trained on, and it was said: “There 

was continuity in follow-up because the supervisor used to attend more than 

one class for the teacher per day, and each supervisor focused on a specific 

strategy that he applied in a school and saw its impact on student achievement.  

 Providing a student and teacher friendly learning environment: The supervisors 

are interested in providing students with a safe and pleasant physical 

environment that encourages them to learn. They were able to identify problems 

in the physical environment, work to improve them, identify psychological and 

social problems related to students ’behavior. They also worked to solve these 

problems, and it was said: "The supervisor discovered that the school 

environment influences motivation, belonging and achievement”. The 

supervisors have also sought to enhance the teachers’ belonging to their 

profession and to develop it by changing the relationship between the 

supervisors and the teachers, so that the supervisor becomes a critical friend 

who supports the teacher to develop. It was said: “Today the teachers ask us to 

visit them and see their work and achievements.’’  

6.3. Answering the third question: What are the challenges that emerged 

during the application of developmental leading supervision to develop 

teachers' professional competencies?  

Data collected from the focus group were analyzed; Results revealed that 

applying DLS was challenged by: 

 Teachers' resistance to change: The change in the role of the supervisor from 

inspector to educational leader created resistance at the beginning; it was said in 

describing this change: “The supervisor sometimes feels that he is not welcomed 

since his task is to write a report about the teachers’ performance. However, 

the supervisor who leads to the development must possess leadership skills”.     

 The need for time, financial support, and incentives for teachers and the 

supervisors involved because what they exert needs additional effort: It was 

said: “this needs time to follow up, and there must be incentives for teachers, 
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and transportation for supervisors.’  

 The lack of educational supervisors, and the multiplicity of tasks that resulted 

for each supervisor, especially that DLS program has not been implemented in 

all schools and it is in the experimental stage. Thus, the supervisor needs to visit 

teachers within the traditional supervision, in addition to his stay in the schools 

where the program is implemented, it was said: There were multiplicity of tasks 

assigned to the developmental supervisor during his work in addition to the job 

burden on him, and this was overcoming by communicating with teachers and 

following up on their achievements on the social media page for developmental 

supervision”. 

 The need for a supportive school principal: DLS faced challenges in schools 

where the principal did not support the work of supervisors. Some school 

principals considered DLS program interfering in their work, while others 

encouraged and supported it to contribute to the development of teachers 

professionally in an effective way. It was said: "The presence of the supportive 

principal will contribute to the success of the idea and support it”. 

7. Discussion: 

The current study provided indicators that DLS has an effective role in 

developing the professional competencies of teachers since it transformed the role 

of the supervisor from the inspector of schools to the educational director.  

Results show That DLS supported teachers to seek for continuous 

professional development according to their needs that emerged from the self-

assessment. As teachers looked at their evaluation model from the beginning and 

before supervisors used it, they reflected on it, and then evaluated themselves. 

They work according to this model, and they asked to develop their competencies 

according to their needs as they reflected on the impact of their practices on 

students and discussed that with supervisors. This is what comes from Kolb's 

theory of learning by experience, in agreement with the study of Metta et al. (2015) 

which showed that building a school culture that values continuous learning and 

teacher development, occurs when the educational leadership values the efforts of 

teachers and leads them to develop their own practices without imposing any 

authority on them by the supervisor or anyone else.  Moreover, supervisors’ and 

teachers’ discussions contributed in building teachers’ capabilities because it 

encouraged teachers’ self-reflections on their practices and all of this confirms the 

integration of educational leadership with learning by experience which occurred 

during DLS, in consistency with the studies of (Ikegbusi, Njideka & Nonye, 2016; 

Nwambam & Eze, 2017;Tubsuli, Julsuwan & Tesaputa, 2017) that attributed the 

professional development of teachers to the work of supervisors in a team with 

teachers. While it did not agree with the studies of (Dea, 2016; Behlol et al., 2011) 

which showed that educational supervision was unable to support teachers to raise 

the quality of teaching and learning; This conflict was due to the lack of 

participatory work between supervisors and teachers, in addition to the weak 

relationship of schools with as parents and community as described by Dea and 

Behlol who dealt with the educational supervisor who visits the school once or 
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twice a year and does not stay to find opportunities to strengthen the relationship 

with teachers and cooperate with them in developing schools, unlike what 

happened in DLS. 

    DLS contributed to the development of teachers' competencies related to 

facilitating learner-centered teaching and learning, guidance, and counselling for 

learners. These competencies are shown under the field of managing teaching and 

learning processes that are concerned with a high level of performance and 

managed by qualified teachers. Analysis of the focus groups agreed with DLS 

projects which revealed that teachers were able to implement what they learnt in 

training courses on student-centered strategies conducted by supervisors who 

applied Glickman’s developmental supervision approach with some modification 

relied on educational leadership.  

  DLS contributed to the development of the competency of activating the 

partnership within the community. As a result of the work of supervisors to 

develop communication skills among all members of the school community, and 

their establishment of professional learning communities of teachers inside schools 

in cooperation with the local community and external institutions, in addition to the 

stay of supervisors in the school, and frequent visits to teachers during the 

academic year. This reduced the barriers between the supervisor and the teacher 

and established an effective partnership between supervisors and teachers for the 

development of teaching and learning. This agreed with the studies of (Metta et al., 

2015; Tubsuli, Julsuwan & Tesaputa, 2017) while it is not consistent with the study 

of (Behlol et al., 2011) which indicated that the educational supervisors were not 

able to establish relationships with teachers that would encourage the teacher to 

involve the supervisor with his teaching problems due to the teachers low 

confidence in the supervisors whose relationships with teachers based on authority, 

not partnership. 

DLS developed the competencies of teachers related to the design and 

activation of educational resources and materials. Analysis of projects highlighted 

the effective investment of the material resources in the school, and focus groups 

indicated that the supervisors provided teachers with many educational resources, 

in addition to training them in designing other resources, thus combining the 

development of both human and material resources. Moreover, DLS contributed to 

developing teachers’ technological skills because of encouraging teachers to 

employ computer and Internet technology in the educational and training process.  

Also, the activation of social networking sites in education, this result is consistent 

with the study of (Memisoglu, 2007).  

All this reflects the leading developmental supervisors' merging of 

instructional leadership theory with Glickman's developmental supervisory and 

constructivist theory.  

The supervisors found that this supervisory approach provided an effective 

and safe learning environment. Since the supervisors’ developmental projects 

focused on enhancing the belonging of employees and students within a learner-

friendly school by working to improve and beautify the school environment, also 

implementing activities that enhance students' belonging to the school. Through 



 (التحديات المعاصرة ظلالتعليم: اتجاهات معاصرة لإصلاح التعليم في الوطن العربي في  تطوير )رؤى وأفكار لقضايا ساخنة في:السادسالدولي السنوي  العلميالمؤتمر 

111 

their stay in the school, supervisors were able to identify students' academic and 

psychological problems and support teachers to solve them by providing an 

effective, attractive, and stimulating learning environment for students. This helps 

develop the competency of participation in providing an effective and safe learning 

environment and change the teacher's perception of the supervisor who has come to 

assist him in solving the problems of the educational environment. The supervisor 

helps teachers in verifying methods and tools of evaluation and using his results in 

the school improvement process to develop the competency of monitoring and 

evaluation of the teaching and learning process and their outcomes as shown in the 

supervisors' developmental projects that encouraged teachers to use multiple tools 

for authentic assessment in addition to tests. The evaluation results were employed 

to improve student performance. The supervisors stay in the school, and with their 

attendance of more than one class of the teacher per week, they were able to review 

the files of students' achievements and follow up on their continuous development. 

This supervision is applied effectively and regularly and ensures that teachers are 

developed and trained in a variety of assessment tools. 

Despite of the effective role of DLS, It was challenged by teachers’ resistance 

to change because of the low confidence of teachers in supervisors as a result of the 

teachers ’preconceived mental image of the supervisor, the need for time and 

evidence that the supervisor does not monitor mistakes for the teacher to put in his 

annual report, nor does he set restrictions during his stay in the school, but rather 

he is a partner for the teacher in the development. The continuity of the program 

contributes to facing this challenge. The supervisors also became overloaded, 

because of the lack of educational supervisors, and the multiple tasks for them. In 

addition to there were some challenges related to the implementation of learner-

centered strategies promoted by DLS including the large number of students per 

class, lack of time, job burden on teachers, the need for financial support and 

continuous motivation. 

8. Conclusion: 

The effective role of DLS in developing teachers’ competencies could be 

explained by the theories and approaches that DLS relies on. It relies on 

Glickman’s developmental supervision approach while it developed the approach 

according to Vygotsky’s social constructivist, Kolb's learning theory of experience 

and principles of instructional leadership contributed to highlighting the strengths 

of each theory and making a clear change in the role of the supervisors who 

became educational leaders in developing teaching and learning. They have started 

from self-assessment for teachers, their reflections, experiences, and their needs. 

They help the teachers and follow them up during their stay at school, their 

continuous communication, and the relationship they established with teachers that 

allow them to support teachers to develop their professional competencies to 

achieve effective education and thus maintain sustainability. 

9. Recommendations: 

   The researchers recommend policy makers to: 

 Continue implementing DLS in Palestinian schools after facing the challenges 

mentioned in the study. 
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 Increase the number of educational supervisors, in schools in the State of 

Palestine; to enable them stay in schools and develop them in an effective way. 

 Reduce the workload of teachers to be able to achieve learner-centered 

education with the effort required for planning and implementation. 

 Provide material support and continuous motivation to leading developmental 

teachers and supervisors who oversee and accountable for teaching and learning 

outcomes. 

 Support educational research on the application of DLS in male schools, and 

comparing it to female schools, and research related to the impact of the 

supervisor, school principal and teacher on achieving developmental leading 

supervision of the effective Palestinian school standard. 
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The effectiveness of digital learning and teaching in Jordanian universities 

from the students’ point view

Dr. Amira Al-Hamouri 

Abstract  

This study aimed at finding out the effectiveness of digital learning and 

teaching in Jordanian universities from the students’ point view. A questionnaire 

was developed consisting of (20) items, divided into three domains: the academic 

domain, the social domain, and the psychological domain. A random sample of 

(386) male and female students was selected. The results revealed that the social 

domain ranked first, the psychological domain ranked second, while the academic 

domain ranked last, and the mean of the study sample's responses on the domains 

was (3.67), which means a high degree of effectiveness. The results showed that 

there were no statistically significant differences between the average of the sample 

responses on the domains except for the academic domain, due to their gender, in 

favor of the (males). There were statistically significant differences at all domains 

due to their college, in favor of (Humanitarian colleges), and there were no 

statistically significant differences in all domains due to the university type. The 

results also showed that there were no statistically significant differences at all 

domains except for the social domain due to the scholastic year, in favor of (first 

year), and there were no statistically significant differences at all domains due to 

the GPA in favor of (very good, good, fair).
Keywords: Effectiveness, digital learning and teaching, Jordanian universities, students.
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The Role of Digital Technology in the Electronic Professional Development of 

Teachers Working in the Schools of the Fourth Amman Education Directorate

Dr. Ahlam Jumaa

Abstract

The current study aimed to know the role of digital technology in the 

electronic professional development of teachers from their point of view. The study 

sample consisted of (150) male and female teachers, who were selected in a 

stratified random manner. The descriptive survey methodology was used in the 

current study. To achieve the objectives of the study, a questionnaire was 

developed, and its validity and reliability were confirmed. The results showed that 

the role of digital technology in the electronic professional development of teachers 

was medium, and the results of the study showed that there were statistically 

significant differences at the significance level (α ≤ 0.05) according to the gender 

variable in favor of the female category, and there were no statistically significant 

differences according to the variable years of experience. And there were no 

statistically significant differences according to the academic qualification variable. 

In light of these results, the study recommended that the Ministry of Education 

attach the utmost importance to digital technology, as it works to stimulate 

conducting studies and research from time to time to study the nature and 

conditions of educational work and its need to develop teachers from a professional 

point of view through employing the digital technological aspect  

Keywords: digital technology, professional development. 
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The Attitudes of Public Secondary School Teachers in Jordan towards Digital 

Learning and its Relation with Some Variables

Dr. Rawhieh Sa’ad Al Din Hamad 

Abstract 

The study aimed at revealing the attitudes of public secondary school teachers 

in Jordan towards digital learning, and its relation with some variables. The study 

population consists of all teachers of the public secondary schools in Jordan. The 

study sample included (381) teachers. For data gathering, a (26 item) questionnaire 

has been developed, to measure the attitudes of the study sample towards digital 

learning. The results of the study showed that the degree of attitudes of the study 

sample towards digital learning was medium. Furthermore, the results indicated 

that there were no significant differences at (α=0.05) in the attitudes of the study 

sample towards digital learning, according to variables of gender, experience, 

educational qualification, and region. 

Keywords: Digital Learning, Public Secondary Schools, Jordan. 
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The Training Needs of Teachers in Light of Digital Learning of the Corona 

Pandemic from their Point of View within the Green Line 

Dr. Shereen A. Alheeib

Abstract

This study aimed at identifying the training needs of teachers in light of 

digital learning during the COVID-19 pandemic from their point of view within the 

Green line. The study used the descriptive analytical methodology. The study 

sample consisted of (367) male and female teachers from Arab schools during the 

school year (2021-2022), by using a questionnaire after assuring its validity and 

reliability including (04) items distributed into three domains. The results showed 

that the degree of training needs of teachers in light of the transition to digital 

learning from the teachers’ point of view was high, as well as the presence of 

statistically significant differences (α=0.05) between the average estimations of the  

female and male participants of the training needs of teachers in light of the 

transition to digital learning, while there were significant differences in the results 

based on the educational qualification and experience variables. In light of the 

study results, the researcher recommended that the training courses should be 

according to teacher's needs, especially in evaluation and electronic educational 

platforms. 

Keywords: The Teachers Training Needs, Digital Learning, the Corona Pandemic. 
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A Proposed Training Program for Developing Digital Citizenship Skills in 

Jordanian Educational Institutions Based on Global Citizenship Standards 

Dr. Haneen Jbara 

Faculty of Educational Science\ University of Jordan\ Jordan 

Abstract

The study aimed to build a proposed training program to develop digital 

citizenship skills in Jordanian educational institutions based on global citizenship 

standards. The descriptive developmental survey methodology was used in the 

current study. Accordingly, the sample of the study was consisted of 317  teachers 

selected in the  stratified random sample method representing the study population.

The results of the study indicated that the degree of application of digital 

citizenship skills in Jordanian educational institutions based on the standards of 

global citizenship came on average, and that there are no statistically significant 

differences between the means of the perceptions of the members of the study 

sample to the degree of applying digital citizenship skills in Jordanian educational 

institutions based on the criteria of global citizenship according to the variables of 

sex and specialization. Based on previous findings, the researcher built a proposed 

training program to develop digital citizenship skills in Jordanian educational 

institutions based on global citizenship standards. As a result, the researcher 

recommended that Jordanian educational institutions adopt the proposed program 

to prepare individuals who are able to participate positively and effectively in the 

building and renaissance of society.

Keywords: Digital citizenship, citizenship standards, development, skills  
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Abstract  

This study aimed at proposing a training program for developing digital skills 

in Palestinian educational institutions based on global standards for digital literacy. 

To achieve the goal of the study, the researchers used the synthetic analytical 

research methodology. The results of the study showed that the programs dedicated 

to developing digital skills in Palestinian educational institutions are still below 

expectations, and in light of the review of the relevant educational literature, and 

the extensive global experience that researchers have in applying digital learning of 

all kinds during the teaching and training process, which includes the development 

of training programs based on standards Global Digital Literacy, the researchers 

proposed a training program to develop digital skills in Palestinian educational 

institutions based on global standards for digital literacy. The training program 

consists of three levels and seven areas for each level that have been fully covered 

to achieve the development of digital skills, which are hoped to be reached.

Keywords: training program, digital literacy, Palestinian educational institutions, 

and international standards.  
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A Proposed Educational Vision of Utilizing the Internet of Things Technology 

in Developing the Educational Process in the Palestinian Schools

Dr. Najla Fathi Ali “Abdullah Ibrahim” 

Abstract  

This study aimed to present a proposed educational vision of utilizing the 

internet of things technology in developing the educational process in the 

Palestinian schools. The researcher used a qualitative research design 

(Phenomenal) to collect data. In this regard, a qualitative interview protocol with 

open questions was designed to collect data from technology teachers enrolled in 

the specialized professional diploma in teaching national institute for educational 

training in Ramallah. The study focused on qualitative data through interviews and 

collecting detailed opinions from relevant participants. Purposeful samples were 

used to select the study sample. The sample consisted of (10) trainers from 

technology teachers, where data was collected personally and directly from the 

study sample members. All the collected data were compared with each other 

under different topics for a better and easier understanding. The data was collected 

in the form of piles based on the question that was asked, and then piles of similar 

questions were merged to facilitate the process of interpretation and analysis of the 

results. The study concluded with a proposed educational vision for utilizing the 

Internet of Things technology in developing the educational process in Palestinian 

schools, this vision includes: the benchmarks of the vision, goals, features, 
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implementation mechanisms, implementation requirements, and the constraints of 

its application.

Keywords: Educational vision, The Internet of Things, Development the 

Educational Process. 
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The degree to which faculty members in Jordanian universities possess digital 

education skills and their attitudes towards using it in light of the Corona 

pandemic

 

Abstract 

The study aimed to find out the degree to which faculty members in Jordanian 

universities possess digital education skills and their attitudes towards using it in 

light of the Corona pandemic from their point of view, and the effect of academic 

rank, gender, and college type variables on that. The descriptive survey 

methodology was used. The study sample consisted of (345) faculty members, who 

were chosen by the stratified random method, and used a tool that consisted of (34) 

items, its validity and reliability were confirmed. The study concluded that the 

degree to which faculty members in the Jordanian universities o possess digital 

education skills and their attitudes towards using it in light of the Corona 

pandemic, from their point of view, was medium, As for the order of practicing the 

fields of study according to their arithmetic averages, it came as follows: (the 

dimension of the skills of the faculty members, the dimension of infrastructure 

suitability, the dimension of students’ skills in dealing with digital technology, the 

dimension of suitability of the curriculum for digital education), The results 

showed that there were no statistically significant differences at the significance 

level (α = 0.05) for the responses of the study sample members due to the study 

variables (gender, academic rank, type of college), In light of the results reached, 
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the study recommends creating a supportive environment for digital education that 

contributes to improving the quality of educational content, adapting the digital age 

to transform universities into digital universities, and holding more courses in order 

to encourage faculty members to provide a supportive digital environment in 

universities. 

Keywords: faculty members, digital education, Corona pandemic.  
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 Abstract

Education organizations in most countries of the world are moving towards e-

learning, especially in light of the Corona pandemic, and that the success of this 

type of education requires advanced technology suitable for education and easy to 

use in a way that enables educational institutions to reach the highest levels of 

quality, and in light of this, the goal of the study is to show the extent of the 

possibility of evaluating the quality of e-learning in Iraqi private universities, Al-

Qalam University College in Kirkuk governorate as a model, as the two researchers 

conducted visits and field coexistence with the administrative team, professors and 

students in that college, which helped to find out the most important problems 

facing the application of quality standards In e-learning, and to address these 

problems, a checklist was designed as a tool for collecting data and information to 

determine the extent to which quality requirements are applied or not in the 

college, After collecting the data, they were analyzed by Excel. On the basis of the 

results of the analysis, the study reached a number of conclusions and 

recommendations that fit the nature of the study.

Keywords: quality of education, e-learning 
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Perceptions of Male and Female Teachers in Basic Schools in Jordan for the 

Reality of E-Learning during the Corona Pandemic

Dr. Ekhlas Al Akaileh 

Abstract  

This study aimed to reveal the perceptions of male and female teachers in 

basic schools in Jordan for the reality of e-learning during the Corona pandemic, 

and the effect of some variables such as gender and specialization. Random 

stratified sample was selected consisting of (368) male and female teachers of the 

basic stage in the governorate of capital Amman, the researcher used an electronic 

questionnaire consisting of (35) items, and she also conducted an interview with 

(8) male and female teachers. The interviews revealed that e-learning has faced 

challenges and obstacles in basic schools in the Governorate of the capital Amman 

during the Corona pandemic, including what is related to infrastructure and 

networks, the lack of computer competencies, and the lack of prior preparation for 

switching to E-learning. And there is no effect of gender and specialization on the 

study sample’s estimations for the level of e-learning, as well as the results of. The 

researcher recommended conducting training workshops to improve the 

competencies of planning, implementation, and electronic evaluation of basic 

school teachers.

Keywords: E-Learning, Basic Schools, Corona Pandemic, Basic Teachers  
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The Effectiveness of an Instructional Design Model Based on Open Teaching 

Resources in Developing Open Teaching Practices for Teachers

Abstract  

The present study aimed at developing an instructional design model that 

based on open teaching resources in developing open teaching practices for 

teachers. The model which is called (GHOSHEH) depends on combining (5Es) 

model with cooperative learning and problem solving strategies through 

hierarchical procedures applied concurrently with continuous evaluation and self-

reflection of students in their learning. The study explored the role of the model in 

developing teachers’ open educational practices through focusing on a descriptive 

case of Arabic language teachers who employed the model in designing Arabic 

lessons and teaching them. Results showed that (GHOSHEH) model contributed in 

developing teachers’ open practices related to facilitating learner centered 

approach, assisting students to develop OER’s and share them globally, in addition 

to professional practices related to planning, reinforcing higher order thinking 

skills, developing communication skills for learners and teachers. 

Keywords: Instructional design, Open Educational Resources, Open Educational 

Practices, 5 E’s Model, Self-reflection. 
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The Effectiveness of Using the Education Platform in Distant Education in the 

Basic Education in the Sultanate of Oman 

Ibtesam Salim Zahran Al Azri

 Abstract

The study has aimed know the effectiveness of using the education platform 

in distant education in the basic education in the Sultanate of Oman, and the 

importance of activating electronic training provided for parents and teachers.The 

researcher has used the descriptive methodology and the personal interview in 

order to achieve the study objectives. The study sample consisted of 60 parents at 

the basic schools in the Sultanate of Oman.

The study results have pointed out that in spite of the importance of the 

education platform in spreading education for the benefit of large numbers of 

students in light of  their inability to attend school on account of the Covid-19 
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pandemic, most of the participating parents consider a number of challenges that 

confront the use of the education platform including the poor supply of the internet 

network in a number of places as well as the difficulty of the supervision of parents 

over the provision of  the electronic education service on account of their job 

appointments that contradıct the education times together with  the lack of 

knowledge experienced by housewives regarding the requirements of the platform 

use, and the inadequacy of coordination by schools and parents in the application 

process.

The results also showed that there was an urgent need to expand the 

participation of parents in the electronic education application and the supply of 

intensive training programs for them and the teachers so that they can easily handle 

this kind of education for the sake of assisting students on a larger scale, and 

overcome the challenges schools are facing in respect of their readiness to provide 

this sort of education and develop their basic structure that enables them to submit 

it. 

In light of the results, the study has submitted a number of recommendations 

including the preparation of an adequate study concerning the challenges facing 

parents, students, teachers and schools in the use of the education platform and 

electronic education together with setting an overall strategy to spread this sort of 

education and  making use of it to consist with the circumstances of the education 

governorates  and to surmount the challenges facing the use of the education 

platform and to sustain the school structure and their readiness to provide this sort 

of education. The study has also recommended the supply of training courses for 

parents through television programs and parent meetings at schools, as well as 

supplying intensive training courses for teachers so that they can effectively deal 

with this sort of education. 

Keywords: the education platform, distant education, basic education. 
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Evaluating the Distance Education Experience in the Qweismeh District: 

Reality, Challenges and Solutions 

Diana Mohammed Al-Shahwan  

Abstract

The study aimed at evaluating the distance education experience and 

identifying the reality and challenges in the Qweismeh District, with regard to 

educational content, tools and assessment, in addition to find out the most 

important challenges that faced distance-learning processes. To achieve the 

objectives of the study, the descriptive methodology and the questionnaire were 

used as a tool for the study, which consisted of (23) items applied to a random 

sample consisted of (100) teachers. The use of distance learning tools by teachers 

and students is weak, in addition to the presence of a number of challenges faced 

by teachers and students. The study came out with several recommendations.  

Keywords: Evaluation, distance learning, challenges 
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The Role of E Learning In Improving Learning Outcomes and Electronic 

Communication among Students in Arab Schools within the Green Line

Dr Alaa Husein Al Haieb 

Abstract 

The study aimed to identify the role of e-learning in improving learning 

outcomes and electronic communication among students in Arab schools within the 

Green Line. To achieve the objectives of the study, the descriptive methodology 

was used, by designing a study tool whose validity and reliability were verified. 

(275) respondents from teachers working in Arab schools within the green line, and 

the results showed that there is a great role for e-learning in improving electronic 

communication, and the results also showed that there is a moderate role in 

improving students’ learning outcomes, and the results also showed that there are 

no significant differences on the role of e-learning in improving learning outcomes 

and electronic communication among students in Arab schools within the Green 

Line, attributed to the study variables: gender, academic qualification, and years of 

experience  

Keywords: E-learning, learning outcomes, electronic communication, the green 

line. 
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plan in Palestine during emergency, based on the Chinese experience during 

the COVID-19 crisis.

Abstract  

This study aimed to study proposals to harmonize the education in 

emergencies plan during the COVID-19 crisis by comparing China and Palestine. 

The researchers reviewed the basic features that distinguish the education system in 

China, the most prominent measures taken to continue education in emergency 

resulting from the pandemic, and the plan that enabled China to continue education 

in the event of any other emergency. Then put proposed scenarios in order to 

harmonize the emergency education plan for Palestine. The analytical approach 

was followed, and proposals for a vision of how to adapt this plan to the conditions 

of Palestine
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The Effectiveness of Using the Semiotic Strategy in Teaching Arabic in 

Developing the Reading and Listening Comprehension of the Ninth Graders 

Abstract

This study aimed to identify the effectiveness of using the semiotic strategy in 

teaching Arabic in developing reading and listening comprehension skills for ninth-

grade students. A control group consisted of (27) students, and an experimental 

group also consisted of (27) students. The students of the experimental group 

studied a group of reading texts in the Arabic language using the semiotic strategy. 

While the students of the control group studied the same texts in the usual way, and 

the researcher prepared an achievement test of a multiple-choice type to measure 

the level of reading comprehension, reading and listening, with the levels of 

comprehension (literal, deductive, critical, and creative) of the two study groups, 

and after applying the test (pre-post). On the two study group, the results showed 

that there were statistically significant differences at the significance level ( = 

0.05) between the scores of the students of the two study groups on the reading 

comprehension test at all levels, and in favor of the students of the experimental 

group who studied using semiotics. This strategy focuses on the student’s self-
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learning and makes him the focus of learning, which contributed to the 

development of the reading and listening comprehension skills of the experimental 

group students in the Arabic language. The study recommended the use of the 

semiotic strategy in teaching the Arabic language and its various skills, and in the 

various other stages of education.                                          

Keywords: Semiotic Strategy, Reading and Listening Comprehension, Arabic 

language.
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Preparing the Arab Teacher and Developing him Professionally in light of 

Contemporary Global Experiences 

Abstract 

This study aimed to identify the reality of Arab teacher preparation and 

professional development in light of contemporary global experiences. Survey of 

many literature of previous studies (Arabic and foreign) related to the subject of the 

study in order to find out the latest contemporary global experiences of teacher 

preparation and professional development to benefit from them in the Arab world 

when applying programs for preparing and developing the Arab teacher 

professionally  

The results of this study showed that contemporary global trends for teacher 

preparation and professional development focus on competencies, skills, systems 

approach, micro-teaching, and behavioral objectives. And that the teacher's 

preparation is represented in general cultural preparation, academic -specialized 

preparation, educational preparation, and personal preparation. The results also 

showed that there is a growing interest in developed and developing countries in 

the modern trends in the field of teacher preparation and professional development 

in the general education stages. The study also concluded that teacher preparation 

is a continuous process that includes preparation before service and training during 
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the service. It ends when the student graduates from the college. In light of these 

results, this study recommended several recommendations, the most important of 

which are: The Arab countries should focus more on teacher preparation programs, 

especially on the activities that the teacher should undertake to develop its various 

aspects. It should also benefit from the distinguished experiences of developed 

countries in updating teacher preparation programs before and during service

Keywords: Arab teacher preparation and professional development, contemporary 

global experiences. 
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The Extent to which Teachers in Schools North of the Green Line Possess the 

Skills of the Future Teacher from the Point of View of School Principals and 

Educational Supervisors 

Dr. Ekhlas Ismail Alheeib

Abstract  

This study aimed at finding out the extent to which teachers in Green Line 

schools the skills of the future teacher from the point of view of school principals 

and educational supervisors, and the effect of gender, job title and experience 

variables in that. The descriptive- survey methodology was used. The study sample 

consisted of (300) principals and educational supervisors. The questionnaire was 

used as a tool oif the study. It consisted of (22) items. Its validity and reliability 

were assured. The study concluded that the extent to which teachers in the Green 

Line schools possessed the skills of the future teacher was medium, from principals 

and educational supervisors' point of view. The findings also showed that there 

were no ststistically significant differences at (α .0.4≥  in the responses of the 

sample subjects due to gender, and job-title. There were no statistically differences 

at (α .0.4≥  attributed to the years of experience variable in favor of (more than 10 

years). In light of the findings, some recommendations were presented. 

Keywords: Skills of the future tescher. North of the Green Line, Educational 

supervisors.  
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The degree of application for Arabic language teachers’ Jordanian basic 

schools to the educational skills of the twenty-first century 

 Abstract  

The study aimed to show the degree of application for Arabic language 

teachers in basic schools in Jordan to the educational skills of the twenty-first 

century. That adopted the descriptive methodology, and that data were collected 

using a developed questionnaire. Then that was distributed to a sample that 

included Arabic language teachers in Jordanian schools in Capital Governorate, 

that consisted of 94 teachers. So, the study results showed that the degree of 

application of Arabic language teachers to the skills of teaching art and to life skills 

was high, while the result was low with regard to the application of digital culture 

skills. And that there are no statistically significant differences due to the variables 

of gender and experience in the degree of application of Arabic language teachers.

Keywords: Arabic language teachers, twenty-first century skills, Jordanian 

schools. 
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 Abstract

The current study aimed to find ways and strategies through which it may be 

possible to reduce and limit educational losses as a result of the Corona pandemic, 

which negatively affected students, not only this, but the entire educational 

learning process, in addition to the reluctance of many students to attend classes 

held remotely.

To achieve this, the researchers used the descriptive analytical methodology; 

To identify the ways and strategies through which it is possible to reduce and 

reduce educational loss, and to be attractive and motivating for students to follow 

and attend classes held remotely, especially as we live in light of a pandemic that 

may be long or short. This is done through an in-depth study of the literature 

related to the subject of the study, and the results of previous studies related to the 

subject, in addition to studying and working to investigate the opinions of the poles 

of the educational process, especially (teachers, principals, and educational 

supervisors) using (individual and group interviews) to identify the methods and 

strategies that It can be applied during distance learning and thus achieve the 

desired results in reducing and limiting educational losses, and distance learning is 

attractive and meaningful for students and achieves the desired outputs. 

Keywords: distance learning, educational loss. 
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The degree of effectiveness of the School Based Teacher Development 

Program (SBTD) in raising the professional competencies of teachers to 

employ the inclusive education approach in UNRWA schools from their point 

of view

Abstract 

This study aimed to identify the degree of effectiveness of the school-based teacher 

development program (SBTD) in raising the professional competencies of teachers 

to employ the inclusive education approach in UNRWA schools from their point of 

view. This study used the descriptive analytical methodology. The study tool 

consisted of a questionnaire consisting of (00) items distributed over four domains; 

It was applied to a random sample of (534) male and female teachers from the 

schools of the International Relief Agency (UNRWA) in Jordan. 

       The results indicated that the degree of effectiveness of the school-based 

teacher continuing professional development program (SBTD) in raising the 

professional competencies of teachers to employ the inclusive education approach 

in UNRWA schools came with a total mean of (0025), meaning a high degree of 

effectiveness, at the level of sub-domains; The domain of "evaluation of the 

inclusive education curriculum application" got the highest mean, then the domain 

of "University educational practices in the classroom", and thirdly, the domain of 
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friendly school environment (university classroom), and fourthly The domain of 

planning for the inclusive education curve, all of which are effective (high). The 

results also indicated that there were statistically significant differences at the level 

(α ≤ .0.4) about the estimations of the sample members due to the difference in the 

experience variable and in favor of the category (less than 0. years), and there 

were no differences due to the two variables (sex and educational domain). 

Keywords: Effectiveness degree, school-based teacher continuous development 

program, SBTD, SBTD program, inclusive education approach, UNRWA schools 
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Professional Knowledge of Physical Education Teachers in Primary and 

Middle Schools According to the National Professional Teachers Standards in 

the Kingdom of Saudi Arabia

 

Dr. Rashid M . Jassas 

Education College\ King Saud University\ Saudi Arabia 

Abstract 

This study aimed to identify the level of professional knowledge of physical 

education teachers at primary and intermediate schools. The study implemented 

descriptive methodology. A questionnaire, the sample consisted of (232) teachers, 

in Riyadh city at Kingdom of Saudi Arabia. The findings showed that the level of 

professional knowledge in the Educational domain among PE teachers, was high, 

with a mean of (3.73), the professional knowledge in the subject domain was high 

with an average scored (3.66), except two standards were middle. Also, There were 

statistically significant difference at ( ≤ 0.05) between PE teachers professional 

knowledge according to certification, training, and head-teacher and PE supervisor 

support, which there were no statistically significant difference according to school 

types and teaching experience. The study recommended that developing 

professional development courses in light of PE teachers' standards.  

Keywords: Professional Knowledge, Physical Education, National Standards for 

teachers, Kingdom of Saudi Arabia.   
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Perceptions of Teachers within the Green Line for Education Issues and 

Their Problems in Light of the Corona Pandemic

Dr. Ola Huseein Alheeib 
Abstract

The current study aimed to reveal the perceptions of teachers within the green 

line of education issues and their problems in light of the Corona pandemic, and 

the role of teachers in reducing them in light of the Corona pandemic. To achieve 

the aim of the study, the descriptive analytical methodology was used. By 

developing a tool to measure teachers’ perceptions within the green line of 

education issues and their problems in light of the Corona pandemic, and the role 

of teachers in reducing them in light of the Corona pandemic. To achieve the goal 

of the study, the curriculum and the role of teachers in reducing the gaps in the 

field of education within the green line were used. The study sample included (435) 

teachers in the North District within the Green Line. The results of the study 

showed that the depth of the gaps in the field of education was medium, and the 

results showed that there is a great role for teachers in reducing educational gaps 

and their problems, and the results also showed The results indicated that the depth 

of the gaps was higher for males than for females, as it was found from the results 

that there were no statistically significant differences at the significance level 

(a=0.05) on the extent of the gaps in the field of education in the Arab sector within 

the green line, and the role of teachers in reducing them in The Corona pandemic 

remained according to the variable years of experience and job title. The study 
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recommended a set of recommendations to reduce educational gaps, including 

promoting the use of different teaching strategies according to students' academic 

and social needs. 

Keywords: Teachers perception, Education Issues, Education Problems, Corona 

Pandemic, the Green Line. 
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 The Relationship between Cultural Socialization and Mental Health 
among Higher Education Students in A'Sharqiyah University in the 

Sultanate of Oman 
Dr. Esam Al Lawati
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The level of Subjective Well-Being and its relationship to Self-compassion 

among Secondary Education Students in Career branches in Jordan

 Abstract  

The study aimed to identify the level of subjective well-being and the level of 

self-compassion, and the relationship between them among secondary education 

students in the career branches, on a sample of (155) male and female students, 

who were selected from the first year secondary students in the career branches, to 

achieve the purposes of the study two valid and reliable scales were developed 

well-being, and, self-compassion.

The results indicated that the level of of subjective well-being and self-

compassion among the study sample was medium and that there was a direct 

relationship between these two variables, and that male students were more 

comfortable and self-compassionate than female students, and that students in the 

two branches: industrial and hotel are more personally psychologically satisfied 

and self-compassionate. of the female students in the two branches of education: 

agricultural and home economics, and the results also indicated that the students of 

the industrial branch are more psychologically satisfied and compassionate than the 

students of the hotel branch, and that the female students of the home economics 
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branch are more psychologically satisfied and compassionate than the students of 

the agricultural branch, The results also indicated that the contribution of the 

variable of self-compassion among students in all vocational branches is higher 

than the contribution of self-compassion among female students in the level of 

well-being. The study concluded with a set of recommendations, the most 

important of which were: Reconsidering the distribution of students in the different 

branches of education, based on other criteria in addition to the academic average 

for grades: eighth, ninth and tenth. 

Keywords: Subjective Well-Being, Self-compassion, and Secondary Education 

Students in Career branches. 
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The impact of the Corona pandemic on the psychological and social aspects of 

school students in Jordan and the methods of providing support to them

Dr. Zobaida Hasan Abushwemeh 

Abstract 

The study aimed to investigate the impact of the Corona pandemic on the 

psychological and social aspects of school students, and the most important 

challenges and difficulties that students faced during and after the ban, as well as 

knowing the methods of providing psychological and social support to students 

from the point of view of the heads of educational guidance departments in the 

Jordanian Ministry of Education. The study sample consisted of (38) individuals 

out of (42), and the study population consisted of all (42) heads of the educational 

guidance department in the directorates of education. A tool was developed to 

collect information that contained (51) items, divided into two aspects: the impact 

of the Corona pandemic on the psychological and social aspects of students, and 

the methods of providing psychological and social support to them. The validity 

and reliability of the tool were verified, and the means, standard deviations, and 

scores were calculated.  

The study concluded that the degree of response of all members of the study 

sample was average, and to answer the question :( Are there statistically significant 

differences for the impact of the Corona pandemic on the psychological and social 

aspects of students from the point of view of the heads of educational guidance 

departments in the directorates of education due to the gender variable, and the 
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educational qualification variable?) The means and standard deviations were 

extracted. Results indicate that there are apparent differences in the arithmetic 

averages, and when calculating the results of the two-way analysis of variance and 

extracting the value of F, it was not statistically significant. 

Keywords: Corona pandemic, the psychological and social aspects, Students, 

Jordan. 
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The Level of Knowledge and Awareness of Primary School Teachers in Public 

Schools about Students' Learning Difficulties 

Dr. Ali Abdul-Hameed Amaireh 

Yousef Zakaria Alrawashdeh 

Abstract 

The current study aimed to identify the level of knowledge and awareness of 

primary school teachers in public schools about students' learning difficulties, and 

to identify the differences in the degree of knowledge and awareness in light of 

gender variables and the number of years of experience. The study sample 

consisted of (101) male and female teachers who work in the Directorate of 

Education of the Taybeh and Al-Wasatiya District in Irbid Governorate / Jordan. 

Academic year 2021-2022. The descriptive analytical methodology was used to 

answer the research questions, and the results indicated that the level of knowledge 

and awareness of learning difficulties was low, and there were no statistically 

significant differences in teachers’ knowledge and awareness of learning 

difficulties due to the variable of gender and the number of years of experience. 

The study came out with a set of recommendations, the most important of which 

are: the necessity of Building guidance programs for male and female teachers that 

help them increase their knowledge and awareness of students with learning 

difficulties, their developmental characteristics, their needs, and indicators of 

students’ learning difficulties. 

Keywords: Assessment of knowledge and awareness, learning difficulties, school 

teachers. 
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The Relationship between Cultural Socialization and Mental Health among 

Higher Education Students in A'Sharqiyah University in the Sultanate of 

Oman 

Dr. Esam Al Lawati

College of Arts and Humanities\ A’Sharqiyah University\ Sultanate of Oman 

Abstract: 

The current study used the explanatory position to distinguish the relationship 

between cultural socialization and mental health, considering several variables for 

the members of the study population, who are students at A’Sharqiyah University.  

The sample consisted of 800 students, 435 female students, 365 male students. The 

current study includes five colleges of the university, namely the College of Arts 

and Humanities, the College of Engineering, the College of Law, the College of 

Business Administration, and College of Applied and Health Science and the 

university includes various academic degrees, namely the diploma, the bachelor’s, 

Master’s, for the academic year 2021/2022.The researcher used Cultural 

Socialization Behaviors Measure scale (CSBM) Derlan et al (2016) and the 

Warwick-Edinburgh Mental Wellbeing scale (WEMWBS) Brown and Platt (2007). 

To answer the research question which are suggested from the researcher, and after 

both scales are analyzed, using the following statistical operations: (t-test), 

ANOVA test, and regression analysis the results show there are correlation 

between cultural socialization and mental health, in addition, the results indicate a 

noteworthy difference between male and female students in terms of cultural 

socialization and mental health which means this finding interpret the females are 

more socially and they have a more positive health pattern than males.     

The researcher tested the psychometric properties of the scales used in the 

current study, and in order to answer the three questions of the study, the following 

mathematical statistics were used;

Pearson's correlation coefficient, (t-test), one-way ANOVA, LSD test, and 

regression analysis 

The results of the study concluded that there is a relationship between cultural 

socialization and mental and psychological health, in addition to the presence of 

indications that there is a difference in favor of female students in cultural 

socialization and its impact on mental and psychological health. As for the majors 

offered at the university, the study did not find an impact on mental health. 

Keywords: Cultural Socialization and Mental Health.  

Introduction

Modern societies, with their various health, economic and cultural institutions, 

encounter various challenges, including the rise in social problems, such as the 

high incidence of divorce, prevalence of the phenomenon of beggary, and 

augmentation in disputes between countries and peoples, which usually lead to 

political conflicts or go further, such as cutting political, social and cultural 

relations, or heading towards wars and the consequences This has consequences in 

financial expenditures and the collapse of economic and social systems, which 

undoubtedly lead to a negative impact on the health and psychological environment 
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and thus create an unstable environment characterized by inreliability. 

These situations and instabilities are considered among the various 

components of the local community countenance different challenges and 

difficulties, as aforementioned previously, as these attitudes and fluctuations are 

among the challenges that push the members of the community into discord, which 

leads them to restore social balance, renewal and integration once again.

Cultural socialization refers to the approach through which individuals tutor 

about culture and improve a sensibility of pertinence to the cultural group. 

Socialization is a term normally used by sociologists, social psychologists, 

anthropologists, political scientists, and instructors to refer to the lifelong process 

of inheriting and disseminating norms, customs, and ideologies, providing an 

individual with the skills and habits necessary for participating within his or her 

own society. Socialization is thus “the means by which social and cultural 

continuity are attained.” McMichael, P , 2000) 

Cultural socialization includes both unambiguous and imbedded parental 

practices that encompass training and teaching their offspring about their social 

heritage and history; encouraging the development of social identity and cherishing 

it; and enhancing contribution in cultural, customs, and conventionalism practices. 

Cultural socialization is one of the central and vital aspects and a necessity in 

health development and psychological reliability, which the various institutions of 

the local society are trying to improve with the offspring and subsequent 

generations. (Umaña-Taylor et al, 2004). 

One of the features that characterize Arab and Middle Eastern societies in 

general and the Omani society in particular is preserving the nature of socialization 

for their children, which would work on developing children in the youth stage to 

adapt to the local community or the ability to adapt to other societies, and these 

features are not limited only to a specific society, but the matter goes beyond the 

Arab and Middle Eastern borders to reach the various Western and Eastern 

societies. For example, Non-Western fathers who coexist in American society, 

such as Chinese, Indian and Oriental fathers in general, refer to the role of culture 

and the values that the family carries in the success of its children, whether in the 

neighborhood, school, or work environment. (Stubben, 2001). Studies in this 

regard, such as LaFromboise and Medoff (2004), indicate that instilling cultural 

values shares its status and responsibility with the family and the neighborhood in 

which that family resides, and it is considered a healthy and natural condition in 

itself because it would enhance the development of social self-identity and self-

esteem, and one of the things that should be highlighted It is a matter of 

acculturation, meaning the assimilation of culture that is expressed through an 

individual's cultural identity and participation in traditional cultural practices

Cultural socialization is considered as the messages, instructions or directions 

and advice that parents carry out in conveying them to their children and ancestors, 

which is considered as reinforcing the feeling of belonging to the local community 

as well as belonging to the prevailing culture (Bargal, D., 2008). Social 

psychologists summarize the importance of cultural socialization as a major factor 

in supporting youngsters and ancestors in knowing their role in society, in addition 

https://www.journals.uchicago.edu/doi/full/10.1086/682575#rf74
https://www.journals.uchicago.edu/doi/full/10.1086/682575#rf69
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to how to deal and communicate with others within the framework of the society in 

which they live and with other societies. 

The findings of many research studies have been indicating that the mental 

health of the individual is affected by a number of factors and life circumstances 

surrounding the individual, including social and cultural upbringing. Many studies 

have addressed cultural socialization and mental health independently, furthermore, 

some studies have indicated the negative aspects of the relationship between 

cultural socialization and mental health meanwhile other studies indicate a positive 

aspect of this relationship. Among this research such as the study of Wei-Chin 

Hwang et al, 2007, and study of Daniela Aldoney et al, 2018, and finally study of 

Siddharth Sarkar, 2017, all results of this research indicate the extent of the 

effectiveness of socialization on the mental health of the individual and indicate 

that there is a disproportion in disparity to mental health, furthermore, to the 

disparity in therapy.  

Cultural Socialization  

Cultural socialization refers to both the direct and indirect parental traditions 

that demonstrate and teach children (Daniela et al, 2018), youngsters and ancestors 

about the positive aspects of their fountainhead, as well as ethnic heritage, and 

cultural traditions. There are many examples can clarify the notion mentioned: 

Such as narrating historical events and what they contain social personalities that 

have a great impact on the social, political, and economic events of the community, 

as well as highlighting the cultural sources of the community and their profound 

influence on human history, in addition to encouraging young people to use the 

original language of the community. Other aspects of cultural socialization include 

the strenuous efforts made by parents to educate their children about the ability to 

distinguish and deal appropriately with others. In addition to strengthening their 

children to deal with situations that require caution and deliberation and not to rush 

into reckless behavior in dealing with others, for example, but not limited to, how 

children deal with people of the neighborhood other than their nationality, because 

what works for members of the local community may not work at all with 

individuals from other nationalities, where the feature of equality in dealing is one 

of the most important features that children should learn in their society, there is no 

difference between Arab origins and non-Arab origins, and there is no difference 

between individuals with white skin and between individuals with brown or black 

skin. It is noticeable the extent to which fathers participate with their children, 

especially in the society of the current research study, which is the Omani society, 

where parents contribute significantly to social and cultural upbringing through 

actual and practical practices.

The relationship between cultural socialization and individual growth 

Psychological researcher, including social psychologists, believe that the 

social and economic status (SES)of the parents plays a crucial and closely related 

role in the process of social and cultural socialization. In addition, social and 

psychological identity is affected by the age stages of individual growth.

From the very early age of the children’s nails, the parents raise the children 

on the immoral values in the local community, and as the children age, the process 
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of social and cultural socialization begins to face a set of challenges and 

difficulties, including the launch of individual thinking and mental development 

that has a self-intellectual framework, so they (children) begin A self-identity and a 

social self and their own. 

Males differ from females in this regard, in that males become an obstacle 

with regard to racial barriers, while studies indicate that females have an origin 

affiliation and feel proud and do not give any interest in this field (Donelson R. F, 

2010). 

The results of the studies indicate that the family that enjoys a reasonable 

height or reliability in the social and economic status (SES) is positively related to 

mental health, while we find that the low or weak socioeconomic status (SES)is 

negatively related to mental health, which leads to the occurrence of some 

psychosocial disorders. 

Mental Health  

Mental health is considered a significant aspect of life, and there are many 

definitions of mental health, and most psychiatrists agree that it is a relatively 

permanent state, in which the individual is psychologically compatible, whether at 

the self, emotional or social level, whether with himself or with others, in addition 

to that Mental health supports the individual in achieving himself and exploiting 

different possibilities to the fullest extent, and for the various aspects of life. 

Stephan Asbury mentioned the definition of mental health by the World Health 

Organization in his book entitled: “Health and Safety, Environment and Quality 

Audits” the World Health Organization (WHO) conceptualizes mental health as a 

state of good mental health in which the individual realizes his/her own 

capabilities, and the individual has the ability to deal with the daily life stress, 

participate in work and production with high significance, and contribute to 

building the local society (Stephan A, 2018) 

Mental health has different manifestations and is characterized by being 

comprehensive of the individual energies that an individual possesses. Also, some 

of the manifestations differ in that they are inherited or acquired. Some studies 

indicate that mental health is one of the manifestations that an individual is born 

with, while other results of studies indicate that mental health is gained through the 

stereotype that an individual goes through his/her life stages, and when something 

goes erroneous with these individual energies, this would disrupt the regularity of 

the personal traits that the individual possesses. Thus, the individual appears to 

have some personality disorders or the occurrence of dysmorphic personality. 

Among the manifestations of mental health is also the emotional balance of the 

individual, social adjustment and reasonableness of mental health. 

An individual's mental health is affected by a number of factors, including: 

 First Factor: Continuous physical and social pressures and material pressures 

are among the reasons that lead to the emergence of negative aspects of mental 

health such as emerge some syndrome of mental disorders. Losing a job or 

work would cause a major disruption in the life of the individual, and thus affect 

his/her life represented by the inability to satisfy his/her essential needs, which 

leads to affecting his individual's mental and psychological life. 
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 Second Factor: Biological and genetic factors, where genetics plays a vital role 

in the mental disorder of the individual. Rather, genetic factors work to raise the 

possibility of some mental diseases such as autism or delirium and others, and 

genetic genes are transmitted from the family to the children, whether from 

parents or other relatives.

 Third Factor: The third factor: Cultural socialization plays a major role in the 

mental health of the individual. The social environment in which the individual 

is raised contributes greatly to determining his/her personality traits, whether 

they are normal or abnormal. Some studies indicate that the rate of mental 

illness is affected by the type of environment in which the individual is raised, 

regardless of the type of environment. (Miranda, J. et al, 2005).  

The questions of the study 

As we explained earlier, Cultural socialization refers to both the direct and 

indirect parental traditions that demonstrate and teach children (Daniela et al, 

2018), youngsters and ancestors about the positive aspects of their fountainhead, as 

well as ethnic heritage, and cultural traditions. Consequently, the study questions 

stem from the content cultural socialization and their relationship with mental 

health which is limited to the following questions: Consequently, the topic of this 

study is demarcated by the main question: is there a statistically significant 

correlation (α=0.05) between the study samples estimates of the level of cultural 

socialization and the level of mental health among higher education students at 

A’Sharqiyah University in sultanate of Oman.  

The subsequent sub-questions were originated from the main question 
1. Is there a relevance between cultural socialization and mental health?

2. Are there differences between cultural socialization and mental health according 

to the specialization of the student's and /or gender variables? 

3. Does cultural socialization contribute to predicting mental health? 

The Significance of the Study 
This study comes from the premise that it is a serious and real study in dealing 

with one of the vital and significant variables with human life, which has a clear 

impact on his/her social life and has a significant impact on the individual's ability 

to deal with stress and mental illness, and finally, the study sheds light on 

comprehension the relationship between cultural socialization and individual 

mental health, whether this relationship is positive or negative. 

The Study Objectives 

The objectives of the current study are as follows: 

1. Determine the relationship between cultural socialization and mental health. 

2. Detect mental health and cultural socialization in the study sample through the 

specialization of the students (Huminites and Applied Sciences) and gender 

variables (Male and Female). 

3. Determine the extent to which cultural socialization contributes to predicting 

mental health. 

Terminology of the study  

 Cultural Socialization: Cultural socialization refers to both the direct and 

indirect parental traditions that demonstrate and teach children (Daniela et al, 
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2018), youngsters and ancestors about the positive aspects of their 

fountainhead, as well as ethnic heritage, and cultural traditions.  

 Mental Health: Mental health can be defined as the absence of mental disease, 

or it can be defined as a state of being that also includes the biological, 

psychological or social factors which contribute to an individual’s mental state 

and ability to function within the environment. the Referred definition extends 

beyond this to also include intellectual, emotional and spiritual development, 

positive self-perception, feelings of self-worth and physical health, and 

intrapersonal harmony. Mental health is defined as a state of well-being in 

which every individual realizes his / her. own potential, can cope with the 

normal stresses of life, can work productively and fruitfully, and is able to 

contribute to her or his/her community” (Laurie A Manwell et al, 2015). 

The Limitation of the Study 

The limitations of the current study contain the timeframe used for its 

accomplishment in the academic year 2022, the predictive capability of the 

paraphernalia used, and the efficiency of the statistical methods used to answer the 

study questions. 

The population of the study 

The study population consisted of students at the A’Sharqiyah University in 

North Sharqiyah in the Sultanate of Oman. The current study includes five colleges 

of the university, namely the College of Arts and Humanities, the College of 

Engineering, the College of Law, the College of Business Administration, and 

College of Applied and Health Science and the university includes various 

academic degrees, namely the diploma, the bachelor’s, Master’s, for the academic 

year 2021/2022. In the aforementioned academic year, the university contains 

about 5,300 male and female students. 

The Study Sample  

The study sample is divided into two parts: 

1. Exploratory Sample: The exploratory sample aims to verify the psychometric 

features of the study scale. This sample included 80 students ,36 male students 

and 44 female students, from the authentic study population. They were 

randomly selected from the College of Arts and Humanities, divided into the 

following disciplines: Education, Psychological Counseling at A’Sharqiyah 

University. 

2. Main sample: The fundamental study sample, which was randomly selected, 

was 800 male and female students, as follows: 435 female students, 365 male 

students from various academic disciplines offered by A’Sharqiyah University 

in the academic year 2021/2022. 

The tools of the study

In the current study, the researcher used two scales: the first Scale is cultural 

socialization behavior, the scale contains 12 positive items, Cronbach's alpha 

coefficient was measured and reached 0.89 which is considered acceptable. The 

other scale is Warwick-Edinburgh Mental Wellbeing scale (WEMWBS) the scale 

contains 14 positive items, whereas Cronbach's alpha coefficient of the scale was 

0.91, which is also considered acceptable. To verify the psychometric properties of 
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the two scales used in the current study, the validity and reliability of the scales 

were verified. 

First Scale: Cultural Socialization Behaviors Measure scale (CSBM) 

Validity

Face validity 

In order to measure the face validity, the following steps were taken:

 The scale was translated into Arabic language and then the language was 

reformulated to ensure the clarity and integrity of the written language.  

 Submitting the scale to a number of specialists in this field in order to ensure the 

integrity of the written language in addition to presenting scientific concepts in 

an appropriate manner. 

Internal consistency 

The scale was applied to a sample of 80 university students, with the aim of 

calculating internal consistency and determining the extent of consistency or 

equivalence of the scale elements with each other. The table (1) below 

demonstrates that: 

Table – 1 

Internal consistency and alpha reliability coefficients of CSBM 

Item 
Scale Mean if 

Item Deleted 

Scale Variance 

if Item Deleted 

Corrected 

Item-Total 

Correlation 

Cronbach's 

Alpha if 

Item Deleted 

1 107.59 251.253 .451 .919 

2 107.42 250.457 .489 .845 

3 106.78 249.367 .246 .878 

4 107.14 248.729 .510 .898 

5 107.38 250.542 .565 .869 

6 107.91 250.361 .612 .879 

7 107.06 251.291 .594 .829 

8 106.75 250.586 .439 .876 

9 107.32 250.664 .641 .921 

10 107.29 250.346 .754 .924 

11 107.74 251.548 .448 .931 

12 107.53 250.941 .563 .895 

Table (1) demonstrates that the corrected Item-total correlation ranged 

between (0.754 - 0.246). which means that internal consistency is fairly good

Reliability: To measure the scale reliability, the researcher utilized the scale 

to two various periods, separated by approximately fifteen days, for a sample of 80 

students, (36 male students and 44 female students) all of them were outside of the 

study sample. The calculation of the correlation coefficient between the degrees of 

application resulted in a correlation of 0.526, the cursor is a function at the level of 

0.01. moreover, the coefficient of the reliability of alpha was calculated and 

resulted in 0.89, which is an adequate reliability indicator, and convenient for the 

objectives of the current research. 
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Second Scale: Warwick-Edinburgh Mental Wellbeing scale (WEMWBS) 

Face validity:

The WEMWBS scale was presented to a group of specialists with different 

specializations at the Faculty of Arts and Humanities at the A’Sharqiyah 

University. The arbitrators were requested to give their feedback and comments on 

the appropriateness of the scale elements and measure the advantage of the items, 

moreover, to write down their comments in the clarity about the language used in 

the scale items and make the appropriate adjustment that perceives or believed it 

the arbitrators.  

Internal consistency

The scale was applied to a sample of 80 university students, with the aim of 

calculating internal consistency and determining the extent of consistency or 

equivalence of the scale elements with each other. The table (2) below 

demonstrates that: 

Table - 2 

Internal consistency and alpha reliability coefficients of WEMWBS 

Item 

Scale Mean 

if Item 

Deleted 

Scale Variance 

if Item Deleted 

Corrected 

Item-Total 

Correlation 

Cronbach's 

Alpha if 

Item Deleted 

1 106.98 551.325 .550 .919 

2 106.24 550.758 .630 .920 

3 106.45 549.376 .298 .901 

4 106.26 534.920 .564 .954 

5 106.76 567.425 .540 .897 

6 106.65 552.613 .693 .880 

7 106.28 559.970 .765 .868 

8 106.51 561.586 .742 .942 

9 106.33 549.670 .801 .922 

10 107.02 499.556 .739 .942 

11 106.20 472.402 .684 .922 

12 106.11 550.417 .599 .912 

13 106.37 558.630 .682 .888 

14 106.29 526.580 .757 .913 

Table (2) demonstrates that the corrected Item-total correlation ranged 

between (0.801 - 0.298). which means that internal consistency is fairly good.  

Reliability: To measure the WEMWBS scale reliability, the researcher 

utilized the scale to two various periods, separated by approximately fifteen days, 

for a sample of 80 students, (36 male students and 44 female students) all of them 

were outside of the study sample. The calculation of the correlation coefficient 

between the degrees of application resulted in a correlation of 0.643, the cursor is a 

function at the level of 0.01. moreover, the coefficient of the reliability of alpha 

was calculated and resulted in 0.91, which is an adequate reliability indicator, and 
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convenient for the objectives of the current research. 

The Results 

The objectives of the study are to recognize the relationship between Cultural 

socialization and mental health in a sample of A'Sharqiyah University students in 

Oman, according to some of the variables. The researcher used the arithmetic mean 

and standard deviation - Pearson correlation coefficient, (t-test), one-way ANOVA 

test, and finally LSD test, in order to answer the study questions. 

 First Question: Is there a relevance between cultural socialization and mental 

health? To answer first question, the researcher used Pearson correlation 

coefficient, the results showed that there is a positive correlation between 

cultural socialization and mental health (α < 0.01) of 0.83.  

 Second Question: Are there differences between cultural socialization and 

mental health according to the specialization of the student's and /or gender 

variables? To answer second question, the researcher used (t-test) for gender 

variable, and for other variable – specialization of the students- the researcher 

used one – way ANOVA analysis.  

Gender Differences: Where the following table (3), shows the statistical 

averages, (t-test) and standard deviations (SD) of male and female students for the 

level of cultural socialization and mental health.  

Table – 3 

(t-test) for the level of cultural socialization and Mental Health according to 

the variable of gender differences 

Scale Sex N. Mean S 

D. of 

freedo

m 

t 
Signif

y. 

Signify. 

Directio

n 

Cultural 

Socializati

on 

Male 
36

5 

3.604

2 

0.7465

8 
974 

3.845

7 
0.001 

In favor 

of 

female 
Femal

e 

43

5 

3.802

1 

0.6872

5 

Mental 

health 

Male 
36

5 

3.741

5 

0.8695

4 
968 

3.898

9 
0.001 

In favor 

of 

female 
Femal

e 

43

5 

3.926

8 

0.7.845

7 

The previous table (Table No. 3) demonstrates the difference between the 

genders, males and females, which are statistically significant differences, and 

these differences came in favor of females, as females achieved higher scores than 

males of cultural socialization and mental health.  

Specialization of the students: The following table (4), demonstrates the 

means and standard deviations (SD) of the level of cultural socialization and 

mental health according to various of specialization which are offered at 

A’Sharqiyah University.  
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Table - 4 

Means and standard deviations for the level of cultural socialization and 

mental health according to the specialization variable 

Scale Specialization N Mean SD 

Cultural 

Socialization 

Humanities 412 3.9542 0.84251 

0.75362 Applied Science 388 3.8657 

Mental health 
Humanities 412 4.2356 0.75400 

0.75847 Applied Science 388 4.1278 

Table (4) demonstrates some different means of the level of cultural 

socialization and mental health regarding the specialization variables. The 

researcher used one-way ANOVA to ensure these differences are statistically 

significant as showed in the table 5.  

Table - 5 

One-Way ANOVE for the level of cultural socialization and mental health 

according to the specialization variable 

Scale 
Source of 

Difference 

Total of 

Squares 

D. of 

Freedom 

Mean 

of 

Squares 

F 
Signify. 

Level 

Cultural 

Socialization 

Between Groups 3.121 2 1.560 

2.036 0.151 Inside Groups 536.124 945 
0.567 

Total 539.245 947 

Mental 

health 

Between Groups 1.658 2 1.560 

1.257 0.239 Inside Groups 574.222 945 
0.567 

Total 575.88 945 

Table 5 demonstrates clearly that there are no significant variations in the 

level of cultural socialization and mental health regarding the specialization 

variables. This result indicates that despite the different university majors offered at 

the university, which range between humanities and applied disciplines, indicates 

that the level of cultural socialization and mental health in the sample are identical. 

Third Question: Does cultural socialization contribute to predicting mental 

health? To answer the current question, the researcher used linear regression, and 

the results are addressed in detail in Table 6: 

Table (6) 

Participation of cultural socialization to foretelling mental health using linear 

regression analysis 

Independent 

Variable 

Dependent 

Variable 
R 

Selection Coefficient 

of R Square 
T Value 

Signify. 

Level 

Cultural 

Socialization 

Mental 

Health 
0.412 0.236 14.329 0.000* 

* Significance at (α < 0.05) 

The finding which is shown in table 6 indicates that cultural socialization 

which is considered an independent variable has an impact on the mental health, 

which is considered a dependent variable, of the sample members. There are many 

commons and overlapping points between cultural socialization and mental health 
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that may explain this, cultural socialization is an educational and social 

accumulation that an individual goes through throughout his/her life, and therefore, 

without the slightest form, it has a significant impact.  

Discussion  

The objectives of the study were to verify to the determination the relationship 

between cultural socialization and mental health, in addition, to detect mental 

health and cultural socialization in the study sample through the specialization of 

the students (Huminites and Applied Sciences) and gender variables (Male and 

Female). The final objective is to determine the extent to which cultural 

socialization contributes to predicting mental health. The study has three different 

questions: the first question was is there a relevance between cultural socialization 

and mental health? the result of this question fine there is a positive correlation 

between cultural socialization and mental health. The second question was are their 

differences between cultural socialization and mental health according to the 

specialization of the student's and /or gender variables? The results show no 

indicator regarding to the specialization of the students which is mean the 

specialization is not interfere at all. Meanwhile, the gender variable shows 

statistically significant differences, and these differences came in favor of females, 

as females achieved higher scores than males of cultural socialization and mental 

health, this explain that female students are greater interest than males in paying 

attention to social customs that lead to health reliability and paying attention to 

social customs prevailing in society. Finally, to answer to the third question which 

was the extent to which cultural socialization contributes to predicting mental 

health, the result revealed to us that cultural socialization has an impact on the 

mental health. There are many commons and overlapping points between cultural 

socialization and mental health that may explain this, cultural socialization is an 

educational and social accumulation that an individual goes through throughout 

his/her life, and therefore, without the slightest form, it has a significant impact on 

mental health (Anderson, C et al, 2003).     
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Engagement among Yarmouk University Students and its Relation to the Big 

Five Personality Factors

Dr. Riham Samir Diab

Abstract  

This study aimed at identifying the university engagement level among 

Yarmouk university students as related to the big five personality factors, and 

whether it differs according to the student's gender, study level, academic 

specialization and achievement level. The descriptive correlational methodology 

was used. The sample of the study consisted of (1119) undergraduate Yarmouk 

university students, (475) males and (644) females distributed on scientific and 

humanity specializations, and the study levels from first to fourth year. During the 

academic year (2020-2021). The results of the study revealed that the subjects of 

the study have medium level of university engagement on the scale a whole, and on 

all domains except the intellectual one, which was high. Finally, the results 

revealed that the big five personality factors have a predictability in university 

engagement level. Upon the study results the study recommended to prepare 

academic program that can increase university engagement level among university 

students. 

Keywords: University Engagement, Big Five Personality Factors  

Engagement
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The Structural Model of the Relationship between the Critical Thinking 

Disposition, Mindfulness, and Self-Efficacy among Students of A’Sharqiyah 

University in the Sultanate of Oman

Dr. Sharif Abdelrahman Alsoudi

Arts & Humanities College\ A'Sharqiyah University (ASU) - Oman 

 Abstract  

The aim of this study was to verify a structural model of the relationship 

between critical thinking disposition, mindfulness, and self-efficacy. On a sample 

of (486) male and female students from A'Sharqiyah University in the Sultanate of 

Oman, during the academic year 2021/2022. The descriptive correlational 

methodology was used. The results of the study indicated that the levels of 

mindfulness, critical thinking disposition, and self-efficacy were high among the 

study sample, as well as the results of the path analysis indicated a direct positive 

effect of mindfulness in both critical thinking disposition (β=0.41), and self-

efficacy (β=0.76). As well as the presence of a direct positive effect of self-efficacy 

in the critical thinking disposition (β=0.47). Finally, there was an indirect positive 

effect of mindfulness on the critical thinking disposition through self-efficacy 

(β=0.36). All the effects were statistically significant at different levels of 

significance The study recommends designing programs to develop mindfulness 

among university students. Because of its direct and indirect effect on students' 



 التعليم العالي رؤى وأفكار في:  السابعالمحور 

666 

critical thinking disposition, and self-efficacy, which contributes to improving their 

academic performance, and social interactions.

Keywords: Critical Thinking Disposition, Mindfulness, Self-Efficacy, Structural 

Models, University Students. 
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A Proposed Arab Strategy for Developing Creative and Critical Thinking 

among University Students in Social and Anthropologyical Studies: 

Prospective Vision 

 Abstract

This study aimed to present a proposed Arab strategy for the development of 

creative and critical thinking among university students in social and 

anthropological studies, and to explore its future prospects, through the application 

of a complex methodology consisting of: the descriptive approach, the strategic 

planning approach, and the forward-looking approach - the future studies 

curriculum; The study recommended setting the strategy and its future vision in 

consideration of those concerned with strategic planning and educational 

development programs in Arab countries. 

Keywords: Creative Thinking, Critical Thinking, Social and Anthropological 

Studies. 
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(Quasi 

experimentation design)

Abstract 

Many educational efforts are exerted to improve the academic standing of 

university level students; however, the results of these efforts are still in need of 

more improvement to be able to cope with the rapidly demanding labor market and 

to employ graduates of universities as a distinguished product in the labor market. 

There are many theories and approaches used in the preparation and the delivery of 

the learning process and their application is accompanied with an increasing 

empirical evidence on the unintentional focus on one side of brain functioning 

without having an equal focus on the other side of the brain functioning. This 

consequently is an input to the brain imbalance which has its negative impacts on 

the educational process. In this research a survey is used to measure the 

percentages of memorization and of generating innovative solutions to problems 

and a quantitative methodology is applied by using the experimental design 

approach. In this research the impact of adding the brain balance activities is 

measured by having the survey data collected twice; once before the use of brain 

balance activities and another one after using it. The experiment was applied on 

(100) undergraduates at the Higher Colleges of Technology. The results revealed 

the significance of differences between the results achieved before using the brain 
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balance activities and after it. The paper tested four research hypotheses and all 

null hypotheses were rejected and alternative ones were accepted. The conclusion 

of the research uncovers the importance of the use of brain balance activities 

whatever is the gender, and the type of the course. The recommendations of the 

study reinforce the use of brain balance activities in increasing the percentages of 

attention and avoiding boredom and lost interest in learning by students which are 

representing the main indicators of the imbalance in brain functioning.  

(Iacono et al., 2012)(Adzmi & Hassan, 

2018)(Dyball & Wang, 2017)(De Toni & Pessot, 2021)  (Trencher, 2015)

(Songkram & Chootongchai, 2020) 

(Khedhaouria, 2015)

 (Iacono, 2012)

(Choi & Park, 2020)

 (Leon et 

al., 2018)

 (Iacono et al., 2012)

 (Adzmi, 2018) 

 (De Toni, 2021)

 (Qazi, 2020)

(Dyball, 2017) (De Toni, 2021)

(Adzmi, 2018)(Faccin, 2018)

 (Khedhaouria, 2015)
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(Trencher et al., 2015)
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Data collection instrument:

For the first experiment:  

After reading the 10 items please fill the following survey: 

A. Gender:------------------------ 

B. Occupation: student   faculty   employee 

C. Memorized ideas  

1-   

2-    

3-    

4-    

5-    

6-    

7-    

8-    

9-    

10-   

D. Ordering memorized ideas (back to front)  

10 -   

9-   

8-   

7-    

6- 

1-   

4- 

3-    

2-  

1-   

Data collection instrument: 

For the second experiment:  

After reading the problem please fill the following survey: 

A. Gender:------------------------ 

B. New solutions 

1-    

2-    

3-    

4-   

5-   

C. Implementable solutions of the previous list of new solutions 

1-   

2-    

3-    

4-    

5-    
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The Degree of University Leaders’ Practice of Distributive Leadership and its 

Relationship to the Organizational Commitment of Employees at Al al-Bayt 

University

Abstract 

The study aimed to identify the degree to which university leaders practice 

distributive leadership and its relationship to the organizational commitment of 

employees at Al al-Bayt University. To measure the degree of distributive 

leadership practice divided into four areas: (vision, organizational culture, 

participation, leadership practice). The second axis consisted of (20) items to 

measure the level of organizational commitment distributed into three areas: 

(emotional commitment, continuous commitment, and normative commitment). Its 

validity and reliability were confirmed. The study reached the following results: 

The degree to which university leaders practice distributive leadership from the 

point of view of those working with them was medium. The level of organizational 

commitment of employees at Al al-Bayt University was medium, and the results 

indicated the existence of a positive, correlation with statistical significance at the 

level (0.01) between the degree of practicing distributive leadership and the level 

of organizational commitment for employees at Al al-Bayt University. In light of 

the results of the study, the researchers recommended a set of recommendations, 

the most important of which are: Work on training university leaders on modern 
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Abstract

The study aimed at finding out the degree of practice of administrative leaders 

at Yarmouk University for total quality management and its relationship to 

achieving organizational happiness for their employees. The study used the 

descriptive correlational methodology, and a questionnaire was used as a tool to 

collect information on study variables, the study sample consisted of (225) 

administrative and academic employees. 

The findings are: the level of overall evaluation level of total quality 

management at the university, and that the overall evaluation level of institutional 

happiness was medium, and also that there is a correlation between each axis of 

total quality management separately and the quality management as a whole and 

the institutional happiness of the university, and the presence of a significant 

degree of impact of total quality management on the university's achievement of 

the institutional happiness of its employees. 

It recommended the necessity of verifying the application of the 

administrative units in universities to the principles of total quality management, 

providing the necessary incentives and preparing an annual training plan to develop 

and develop the capabilities of employees in order to achieve institutional 

happiness. 

Keywords: Quality Management, Institutional Happiness. 
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A Proposed Training Program to Develop the Entrepreneurial Capabilities of 

Jordanian Public Universities Students Based on Business Incubators

Dr. Musa Hamdan

Toronto Center for Information Technology, Business and Accounting\ Canada 
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The Ministry of Education\ Kuwait 

Abstract  

The study aimed at building a proposed training program to develop the 

entrepreneurial capabilities of Jordanian Public universities students based on 

business incubators.

The descriptive survey methodology was used in the current study. The 

sample of the study consisted of (80) male and female students who were selected 

in the stratified random method. The findings showed that the degree of the 

practicing of entrepreneurship skills based on the business incubators from the 

point of view of the female and male students themselves was medium. And that 

there were no statistically significant differences between the means of the 

perceptions of the study sample members to the degree of practicing 

entrepreneurship skills in Jordanian universities based on business incubators 

according to the variables of gender and type of faculty. The researchers built a 

proposed training program to develop the entrepreneurial capabilities of university 

students based on business incubators. And they recommended that Jordanian 

public universities adopt the proposed program to achieve a competitive advantage 
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Evaluating the quality of postgraduate educational programs at the University 

of Jordan in light of the international quality standards ISO-9000

Abstract

The current study aimed to assess the quality of postgraduate educational 

programs at the University of Jordan in light of the international quality standards 

ISO-9000, The descriptive analytical methodology was used, and the study sample 

consisted of (150) faculty members at the University of Jordan, and the results 

showed that the degree of evaluation of the quality of educational programs for 

postgraduate studies at the University of Jordan in light of the international 

standards for quality - ISO 9000, is medium, And that there are statistically 

significant differences at the level (α≤0.05) in the estimates of the study sample to 

assess the quality of postgraduate educational programs at the University of Jordan 

under the international standards of quality ISO-9000 according to the variable 

years of experience, in favor of those with more than 10 years of experience, with 

the exception of the gender variable There are no statistically significant 

differences. In light of these results; the researcher recommended that the 

University of Jordan review the inputs of its postgraduate educational programs in 

light of its mission and objectives, improve the quality of its inputs, and develop 

plans, courses and activities prepared for students. 

Keywords: evaluation, international standards for quality - ISO 9000, educational 

programs for postgraduate studies, the University of Jordan. 
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